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ABSTRACT 
A HISTORICAL STUDY OF THE STATUS OF 
MINORITY GROUP STUDENTS IN THE PERALTA COMMUNITY 
COLLEGE DISTRICT/MERRITT COLLEGE 
MAY 1995 
ROYAL C. TUCKER, B.A., CALVIN COOLIDGE COLLEGE 
M.A., NORTHEASTERN UNIVERSITY 
Ed.D., UNIVERSITY OF MASSACHUSETTS AMHERST 
Directed by: Professor Kenneth A. Parker 
The purpose of this study was to determine the extent 
to which minority students in the Peralta Community Col¬ 
lege District in California, specifically, Merritt College 
have succeeded in gaining access to Merritt College and 
whether Merritt is providing needed remedial and other 
pertinent services/programs, necessary for the success of 
minority students enrolled in the institution. 
Merritt College in the Peralta Community College 
District was selected for this study because the Peralta 
District has a reputation for providing quality education 
along with innovative programs. 
A survey was designed in an attempt to ascertain 
students' perceptions of the importance and satisfaction 
with remedial and supportive services/programs that were 
v 
available at Merritt College. The Statistical Package for 
the Social Science Computer Program was used to calculate 
FREQUENCIES, CROSSTABS and CHI SQUARES. 
The findings indicate that the majority of students 
felt open admission was very important or important in 
assisting students in accomplishing their goals. The 
findings also revealed that students felt that supportive 
services were important in community colleges. It was 
also indicated that students felt that it was important to 
have minority representation on the faculty and staff. 
The findings revealed that students were satisfied 
with the supportive services/programs and related work 
experience or internship programs at Merritt College. 
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CHAPTER I 
INTRODUCTION AND STATEMENT OF THE PROBLEM 
A. Context oZ the study 
Postsecondary education in the United States, similar 
to formal education at lower levels, has had a long 
history of denying minority students free access to educa¬ 
tional opportunities. That denial assumed the form of 
racially segregated school systems throughout most regions 
of the United States. During the period 1866-1937, racial 
segregation prevailed in education at all levels in most 
public schools: it was de jure segregation in the south¬ 
ern states and de facto segregation, for the most part, in 
northern states. During that time governments of southern 
states often provided out-of-state aid for Black students 
attending professional schools in northern and western 
states. 
However, in 1938 a radical change began when the 
United States Supreme Court mandated that states provide 
higher education facilities for Blacks when none existed 
within a state; that students could not be segregated 
within institutions after admission; and that segregated 
facilities in institutions of higher education were 
unequal. The court cases involved were: Missouri fiX rel 
Gaines v. Canada (1938.), Sipuel v. Board qZ Regents qZ 
fch£ University OL Oklahoma (1948), Sweat v. Painter 
(1950), and McLaurin v. Oklahoma (1950). 
Success in the cases mentioned above encouraged civil 
rights advocates to join with supporters in efforts to 
expand the areas of desegregation in higher education. 
Their struggle was rewarded when the Civil Rights Act of 
1964 was enacted along with Titles VI and VII, as amended 
by the Equal Employment Act of 1972. These decisions 
addressed themselves to solutions needed to provide equity 
in hiring policies in accordance with affirmative action 
and other non-discriminatory practices within institutions 
receiving Federal funds. Moreover, these legislative acts 
prohibited segregation in education at all levels through¬ 
out the United States. 
At this point, it should be noted, however, that 
institutions could comply with the laws by merely admit¬ 
ting minority applicants to the schools but not granting 
them access to certain needed programs and services of the 
schools. If all students are not provided with needed 
remedial programs, in some cases, this will negate the 
possible benefits that would result from open admissions 
policies. 
b. statement ol the Problem 
Pertinent educational research in the United States, 
during recent decades, indicates that large segments of 
2 
the American minority student population have been system¬ 
atically excluded from an opportunity to avail themselves 
of the various benefits of a higher education. Blacks, 
Hispanics, Asians, American Indians and other ethnics, 
have been denied those educational supports which ordi¬ 
narily contribute to success, to self-esteem and upward 
mobility. These supports include: rigorous recruitment; 
tutorial services; ethnic studies; counseling; developmen¬ 
tal studies; provision of ethnic role models, and suffi¬ 
cient financial aid packages. The problem to be examined 
through this study is how the benefits listed above can be 
made more available to the minority student population. 
C. Purpose Ql the Study 
The purpose of this study is to determine the extent 
to which minority students in The Peralta Community Col¬ 
lege District in California, specifically, Merritt Col¬ 
lege, have succeeded in gaining access to this institu¬ 
tion, and if Merritt is providing needed remedial and 
other pertinent services, necessary for the success of 
minority students enrolled in the school. 
Merritt College in the Peralta Community College 
District was selected for this study because the Peralta 
District has a reputation for providing quality education 
along with innovative programs. Established in 1964, the 
Peralta Community College District located in Northern 
3 
Alameda County in California, is a system of public, two- 
year colleges serving the residents of Alameda, Albany, 
Berkeley, Oakland, Emeryville, Piedmont and Plumas Coun¬ 
ties. There are four community colleges in the district: 
Alameda College, Laney College, Merritt College, and Vista 
College. 
The following questions are investigated in the 
study: 
1. Are access and open admissions important to the 
success of students in community colleges? 
2. How important are supportive services to students at 
community colleges? 
3. How important is minority representation on the 
faculty and staff? 
4. How available to students and how satisfied are 
students with the supportive services/programs provided? 
5. How satisfied are students with the availability of 
related work experience or internships? 
d. Ratipnele and sigiuficance ol study 
Like most Americans, Blacks and other minorities in 
the United States historically have placed a high premium 
on higher education. It has been and remains the agreed- 
upon value that transcends political, social, and economic 
boundaries. Formal education is often viewed as a means 
of social mobility, in that it is considered to be a 
pathway to occupational advancement and social acceptance. 
4 
Minorities, like non-minorities, also realize that educa¬ 
tion is a "bread and butter" matter. Accordingly, gaining 
access to community colleges and subsequently to four-year 
colleges and professional schools has become a sought- 
after value by an increasing number of minorities. This 
author believes that free access, open admissions policies 
will contribute to the achievement of educational equity 
and thence to economic progress among minority groups in 
the United States. Therefore, this study is designed to 
determine the degree to which Merritt College in Oakland, 
California is providing access to minority students, and 
the degree to which minorities are taking advantage of 
open admission policies. Consistent access policies and 
practices are necessary in assuring minorities that they 
have an opportunity to share in the advantages of a situa¬ 
tion that will provide equity in their quest for economic 
and social justice. 
E. Definition Ql Terms 
1. Community Colleges - will be defined as public sup¬ 
ported two-year colleges for the purpose of this study. 
2. Minority Groups - will be defined as members of such 
ethnic groups as Afro-Americans, Hispanics, American 
Indians, and Asians. 
3. Open Admissions - will be defined as a practice of 
providing equal access to community colleges for all 
5 
students, even for those individuals whose previous aca¬ 
demic performance and low socio-economic status would not 
ordinarily give them access to college. 
4. High Risk Student - will be defined as a student 
deficient in the basic academic skills. 
F. Limitations q£ £1is Study 
The scope of this study will be limited to Merritt 
College in California, and student perceptions regarding 
access and the importance and satisfaction level with 
remedial and supportive services/programs available at 
Merritt College. This study will be further limited to 
data supplied by college deans, counselors, faculty, and, 
in a more limited sense, other staff members involved in 
the career and preparation of students. 
6 
CHAPTER II 
REVIEW OF THE LITERATURE 
A. Viability Ql the Community College System 
There are many scholarly opinions about the viability 
of the fastest growing segment of higher education in the 
United States today, the community college system. 
Open admission is what makes community colleges 
different from all other segments of higher education. It 
is through the access provided by the community colleges 
that universal higher education may be possible for all 
Americans. In many cases it serves as the only vehicle 
for older students, minorities and other segments of our 
population seeking higher education.1 
Edmund J. Gleazer, Jr., when exploring the importance 
of the community college, explains 
One of the most important forces was 
this: In a democratic nation which holds that 
any citizen can become President, or chairman of 
the board of General Motors, or the pilot of a 
spacecraft on a voyage to the moon, or can 
achieve greater status than his father, educa¬ 
tion is the means. Thus educational opportunity 
is more than a privilege; it is a citizen's 
right. And if the great variety of people who 
exercise this right are to benefit, a broad 
range of educational experiences is demanded. 
The population which moves into the nation's 
colleges will be a cross section of the American 
people, possessing a wide spectrum of interests, 
aptitudes, backgrounds, aims, achievements, and 
cultural determinants. By this reasoning, 
diversification of educational opportunity is 
urgently required to match a multitude of indi¬ 
vidual needs. 
He further explains that 
In spite of all the alarms sounded about 
the disappearance of jobs, clearly the nation 
seriously lacked proficient manpower. Society's 
urgent problems insisted that the human re¬ 
sources of the country not be "under-developed” 
or "carelessly or improperly utilized." The 
community college was looked to not only to tap 
new pools of human talent but to prepare for new 
kinds of social and vocational responsibilities. 
A number of national voices called for what was 
discerned by some to be not just educational 
improvement but social change.3 
Minority participation and success are important 
goals for many community colleges. It is speculated that 
by the turn of the century, one of every three American 
school children will be a minority student. The current 
research suggests the need to improve educational opportu¬ 
nities for Blacks, Hispanics, Asian Americans and American 
Indians.4 
Some authors suggest that minorities are underrepre¬ 
sented in higher education and the professions. Community 
colleges and other segments of higher education can help 
remediate this situation by increasing educational oppor¬ 
tunities for all Americans.5 
Research indicates that community colleges need to 
increase the number of minority students transferring to 
four-year institutions.6 
8 
The Community College Fact Book indicates that 
In Fall 1984, 944,000 minority students 
attended two-year institutions. 
Minorities are more likely to attend two- 
year colleges than whites or nonresident aliens. 
In Fall 1984, only 36 percent of the whites who 
enrolled in college and 16 percent of the non¬ 
resident aliens attended two-year colleges. 
Of the 529,000 Hispanics enrolled in higher 
education, 54 percent were in two-year colleges 
in both Fall 1980 and Fall 1984. 
Approximately 43 percent of the Blacks and 
Asians who enrolled in College attended two-year 
institutions in 1984-85, compared to 54 percent 
of the American Indian participants.7 
We have documentation that attending college in many 
cases has a positive effect on students, particularly in 
how they see the world. Some changes can be seen in 
values, ethical behavior, and the ability to think criti¬ 
cally.8 
Lois Weis, in Discordant Voices in the Urban Commu¬ 
nity College, continues the discussion on first-generation 
students. She explains 
The “breaking away" of London's men and women of 
various ethnic groups is reminiscent of that of 
the young man from a mining family in Blooming¬ 
ton, Indiana, who, in the film Breaking Away, 
manages to enter the culture of university 
students through his participation in a bicycle 
race. As we all know, perhaps from personal 
experience, "choices" between conflicting cul¬ 
tures are not easy, no matter how inspired or 
motivated we are. Many of us have had to "break 
away" in one form or another, and we know first¬ 
hand the pain of culture clash and the loss that 
accompanies such moves, whether they have in- 
volved class, racial, ethnic, or gender issues. 
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Weis also suggests that 
...tensions exist within the college along class 
and race lines. It is important to note here 
that black students rarely criticize whites. 
Rather, the focus for their criticism tends to 
be middle-class blacks or, as this section 
examines, one another. Generally, black females 
criticize black males in much the same way as 
white students criticize black students. In 
other words, black females suggest that the men 
are not serious that they are just there for the 
money, that they take little responsibility, and 
so forth. The expressed tensions, however, do 
not in any way address the issue of a racist 
society that may have helped to create them.10 
In our global economy, community college students are 
encouraged to enhance their critical thinking skills. In 
this complex world, the ability to problem-solve and think 
critically will serve the students well beyond the walls 
of their particular institution.11 
United States companies, both large and small, are 
now seeking external sources to administer and develop 
training programs for their employees. Some companies are 
paying for courses for their employees at public and 
private educational institutions like community 
colleges.12 
Alexander W. Astin, and others, stress regional 
differences in the success and failures of Black students. 
They report that Black students who are enrolled in insti¬ 
tutions of higher learning located in the northeast 
receive higher grades and are more likely to stay in 
school.13 
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Joseph L. DeVitis indicates that teachers are no 
longer remaining silent about policies being enacted by 
government officials and school administrators. They want 
to be held responsible for what is happening in the class¬ 
room and have some input for the policies they are 
expected to implement in their respective institutions.14 
In Counseling Center Intervention with Low Achievers, 
Lon S. Kriner and Arthur Shriberg explain that 
The effectiveness of any program or person¬ 
nel in relation to retention rates is directly 
related to the degree of student participation 
in the activities designed to help them. Unfor¬ 
tunately, many students are reluctant to seek 
assistance from counseling staff. Additionally, 
counseling center staff have been more reluctant 
than other student development personnel to 
initiate contacts with students because the 
probability of successful interventions is 
enhanced by self-referred populations.15 
David A. Santellanes asserts that our school popula¬ 
tion is changing. There are a significant number of 
immigrants entering our country and their first language 
is not English. These students, influenced by their 
culture, often have a different view of education.16 
In A New Vision for Student Development Services for 
the 90's, Bradford W. Carroll and Paul E. Tarasuk explain 
the need for students to take more responsibility for 
their formal education and career development. The empha¬ 
sis should be on individual planning with the help and 
guidance of the supportive services provided by the insti¬ 
tution. 17 
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In The Empowerment of Minority Students: Implica¬ 
tions of Cummins' Model for Teacher Education, Joanna Nel 
explains that 
The instructional methodology used in 
teaching multicultural education courses is 
crucial in promoting cultural sensitivity. 
Since multicultural education is an effective 
and qualitative phenomenon that depends a great 
deal on individual thinking, perception and 
feeling chances are that certain methods may 
result in negative student outcomes. This 
perspective suggests that the major goals of 
multicultural education in teacher training 
should be the fostering of cultural sensitivity, 
the teaching of competencies necessary to estab¬ 
lish effective relationships and the strengthen¬ 
ing of teacher commitments to affect change. In 
depth knowledge of cultural differences, espe¬ 
cially as it relates to learning is of vital 
importance but without cultural sensitivity and 
personal motivation to actively work towards 
equity in our schools cultural knowledge alone 
will not suffice.18 
In Priscilla Mutter's article, she indicates that 
There are differences between the persist¬ 
ence of students who talk with college employees 
about school or career issues and informal 
matters and those who do not. Interestingly, 
Black persisters reported significantly more of 
these types of conversations than did Black 
nonpersisters, but White nonpersisters reported 
more than White persisters. This finding has 
been reported by Pascarella and Chapman (1983) 
and may indicate that White students in academic 
difficulty are more likely than Black students 
are to talk with their instructors and counse¬ 
lors (who are likely to be White) outside of 
class, possibly to argue about grades or negoti¬ 
ate for extra-credit assignments. 
Racial attitudes on college campuses are examined in 
Donald Pope-Davis and Thomas M. Ottavi's paper, The Influ¬ 
ence of White Racial Identity Attitudes on Racism Among 
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Faculty Members: A Preliminary Examination. They suggest 
that 
It may be time for Whites to explore their 
own cultural identity as a way of discovering 
what it means to be White. Perhaps there is 
much that faculty members can learn from those 
student service organizations that have ad¬ 
dressed such issues on college campuses. Addi¬ 
tional insight may also come from ethnic or 
racial groups who have histories of developing 
and understanding cultural and racial identity 
and seeing it as a form of strength.20 
Many educators are not only concerned with how best 
to serve the educational needs of a diverse student body, 
but also with declining enrollment figures in their insti¬ 
tutions. The National Center for Education Statistics 
Digest of Education Statistics, suggests student popula¬ 
tion through the mid-1990's will remain steady.21 
In discussing today's community colleges, Walter H. 
Nolte indicates that the community colleges must adapt to 
the changing nature of today's workplace. Community 
colleges in some cases must train students for jobs that 
don't even exist today.22 
Jim Nichols and Lori Wolff insist that the success or 
failure of evaluating students' skills depends on the 
23 individual or individuals coordinating the assessment. 
Lynda L. Fielstein and William J. Lammers suggest 
that 
Overall, it appears that administrative 
support for advising does indeed affect student 
satisfaction. When administrators communicate 
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their priorities and take action to ensure that 
their goals can become a reality, faculty may 
respond in ways consistent with those expecta¬ 
tions. When faculty realize that spending time 
with students is not a waste of time but rather 
a judicious investment that will not jeopardize 
their academic futures, they may be more recep¬ 
tive to the idea of giving quality time to 
students. 4 
The importance of Community Colleges to the economic 
viability of a community cannot be overestimated. William 
E. Piland and Halimar Polk Butte write in their article 
Economic Impact Studies in California: Findings and 
Importance, that 
Community Colleges function as major busi¬ 
ness enterprises. Colleges, in this role, are 
employers, consumers of goods and services, 
investors, landowners, and builders. Colleges 
create jobs, create incomes for district resi¬ 
dents, and increase funds available to district 
financial institutions for loans to area resi¬ 
dents and businesses. 
This investigation identified the results 
of economic impact studies conducted for 26 
California community college districts and the 
uses of these studies. These college districts 
demonstrated sizable economic impacts. The 
median for income generation was $32 million. 
Full-time jobs created within districts ranged 
from 237 to almost 166,000, with a median of 
2,162 new jobs. The credit base of the 26 
communities was expanded by a median figure of 
$1.6 million. 5 
Peter Cappelli tells us: 
Employers know, as they select personnel, 
about the competencies most clearly associated 
with good job performance. They also know that 
existing assessments of college student perform¬ 
ance cannot effectively measure these competen¬ 
cies. The challenge, therefore, is to provide 
information about student performance in college 
in ways that highlight the competencies most 
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relevant for success in employment. With that 
information, the labor market can perform its 
traditional task of rewarding students who 
possess the credentials that employers need. 
And the changes in student behavior that will be 
driven by these incentives will help push 
changes in curricula and pedagogy far more 
effectively than any attempts at mandated 
reforms.26 
This author believes that community colleges will 
play a significant role in enabling America to compete in 
a global economy. Dale George Konicek, in his article 
Community College Faculty Who Conduct Industry Training 
Activities: A Job Satisfaction Study, writes: 
Community colleges throughout Texas are provid¬ 
ing industrial training programs to business and 
government organizations using either the fac¬ 
ulty within the vocational and technical educa¬ 
tion and business administration groups or 
training specialists who are organized into 
separate business training divisions within 
community colleges. Business faculty members 
are being chosen to fulfill obligations made 
between community colleges and corporations. In 
many cases throughout Texas, the industrial 
training assignment is an additional activity 
within the faculty members' work load.27 
B. Minorities and High-Risk Students 
The national research findings of educational schol¬ 
ars in the area of minority and high-risk students' educa¬ 
tion has provided us with a wealth of research material. 
In The Report on Minorities in Urban Community Col¬ 
leges, the necessity of community colleges to implement 
articulation programs with high schools, civic and social 
organizations was paramount to the success of students. 
The report indicates that 
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The overall impact of the public school 
experience on minority students, particularly 
the extensive drop-out rates, demands that 
community colleges focus extensively on articu¬ 
lation with the public schools. They must also 
form linkages with other civic and social organ¬ 
izations within the community that deal exten¬ 
sively with socially and economically disadvan¬ 
taged individuals in order to retain and attract 
not only the conventionally aged 18-20 year old 
freshman college student but other individuals 
who display significant ability to benefit from 
the community college experience. 
Precollegiate articulation efforts such as 
Community College of Baltimore's endeavors to 
work with each of five city high schools to plan 
for and ease the transition of high school 
students to college, Compton Community College's 
identification and orientation of potential 
honors students for the college as early as the 
junior high school years, J. Sergeant Reynolds 
Community College's focus on tenth-grade voca¬ 
tional students, South Mountain College's exten¬ 
sive precollegiate orientation program conducted 
in and through area high schools, and San Fran¬ 
cisco Community College District's with San 
Francisco's urban universities are all represen¬ 
tative examples of this major early identifica¬ 
tion/early orientation approach to identifica¬ 
tion, recruitment, and preparation of minority 
students for community college.28 
The Report on Minorities in Urban Community Colleges 
was also concerned with retention rates in our nation's 
community college system. They explain that 
In the past two decades, retention has 
replaced access as the predominant issue in 
open-door community colleges. Community college 
staff are aware that for a very high proportion 
of minority students, especially black and 
Hispanic students, the community college is the 
college of first choice. Moreover, there is 
awareness and deep concern that vestiges of 
institutional racism and socioeconomic status 
will stratify our institutions. Increasing 
concerns are expressed that the "open door" is 
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at least partially closed, particularly to 
sophisticated, "elite” programs which frequently 
require either extensive preparation, specific 
prerequisites and/or high standardized test 
scores for admission.29 
The community college system in America is the ideal 
of American democracy. Students for the first time are 
claiming that higher education is a right of all Ameri¬ 
cans. John E. Roueche and Suanne D. Roueche state 
The reality is that the public education 
system is not delivering a literate and well- 
informed student/product. The challenge for 
community College is clear. As the institutions 
most likely to admit the under-developed majori¬ 
ty of high school graduates as well as the 
alternatively certified students and the return¬ 
ing adults.community colleges must fill in the 
skills gap.30 
In Equal Educational Opportunity, the Institute for 
the Study of Educational Policy explains that 
Family income has a pervasive impact on 
equality of opportunity; it influences the type 
of neighborhood in which one lives, the quality 
of schooling one will receive, the responsive¬ 
ness of local government to one's complaints and 
interests, and the expectations that other 
people have of one's success and failure. 
Beyond the strong relationship between family 
income and broad indices of the quality of life, 
family income also influences the institutional 
experience — schooling — shared by the great¬ 
est number of persons. As was developed in 
greater detail in the preceding discussion on 
high school dropouts, the likelihood of being a 
dropout is related to family income. Three out 
of every four dropouts in 1974 were from fami¬ 
lies with incomes less than $15,000.31 
Dale Parnell in The Neglected Majority, reflects on 
the shortage of skilled workers in the United States. He 
emphasizes that 
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The time is ripe for some new thinking 
about the technological tension and related job 
training. For example, why not develop a 
national program which gives a pat on the back 
and active help to members of the underclass who 
have already taken the first steps toward lift¬ 
ing themselves out of their environment? The 
most cost-effective job-training program today 
may be one that focuses on upward mobility.3^ 
Medsker and Tillery state that 
The goals of the junior college have always 
been idealistic and an influence for the demo¬ 
cratization of higher education. The new urban 
community colleges grow from this tradition, but 
they seek to respond to the desperate needs of 
urban man. In coordination with other institu¬ 
tions of education, community groups, and gov¬ 
ernment, these changing colleges offer hope for 
the nation's cities. 3 
Medsker and Tillery continue the discussion on the 
purpose of community colleges by explaining that 
The deficit in providing equal opportunities for 
all has been more a matter of priorities — and 
myopia — than of institutional philosophy. It 
is not surprising that many administrators and 
teachers would expect the ghetto to come to them 
at the very time that they reach out to serve 
the business and industrial segments of their 
communities. To be sure, traditional community 
service programs are helpful for those who seek 
occupational and personal renewal. But the 
preparation of the educationally neglected for 
the mainstream of community life has yet to 
become a major achievement of community col¬ 
leges. 34 
Furthermore, 
The authors, on the basis of extensive 
associations with community college administra¬ 
tors and faculty leaders across the country, 
believe that these institutions will accept the 
challenge of serving the new students to higher 
education. The cry is now: "Help us find new 
ways to educate the undereducated and to be 
relevant to our students whose interests and 
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backgrounds are unlike those of traditional 
college students....”35 
Roueche and Pitman encourage community colleges to 
accept the challenge presented to them by the academically 
deficient students. They assert that 
Community-college students have different 
needs from those of their four-year counter¬ 
parts. "Poor” students are in the majority. 
They cut across racial, ethnic, and class lines. 
The open-door policy produces a heterogeneous 
student body, representative of the total popu¬ 
lation. Community colleges must expect and 
provide for students from the lower two-thirds 
of the academic spectrum — an important yet 
frequently ignored fact.36 
Edmund J. Gleazer, Jr. discusses the capacity of 
community colleges to formulate mission statements for 
their particular institutions. He explains, 
What people will do throughout their lives 
will undoubtedly change with respect to occupa¬ 
tional pursuits, modes of communication and 
transportation, energy sources, food, leisure 
time activities, and family patterns. Therefore, 
just as the individual needs education to be 
himself, to "become himself," whatever the cir¬ 
cumstances, so do institutions with this aim 
require similar characteristics themselves. What 
they will do cannot now be precisely stated. 
What is needed is institutional capability to 
determine what is appropriate and needed in given 
circumstances.37 
In exploring the acceptance of the community college 
system in America, Medsker and Tillery state, 
It is, however, incorrect to assume that the 
growth and acceptance of community colleges can 
be attributed only to convenience and economy. 
With the advent of the technological revolution 
and the accompanying social changes, higher 
education itself has undergone a process of 
evaluation which has placed a new reliance on 
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unconventional structures and unconventional 
institutions.38 
Medsker and Tillery, in commenting on the success of 
the community college system, emphasize, 
Their location close to the homes of poten¬ 
tial students, their nonselective admissions, 
policies, and their tendency to offer a variety 
of programs (many of which lead directly to 
employment rather than to a baccalaureate degree) 
have made community colleges the most significant 
of all higher institutions in extending educa¬ 
tional opportunity.39 
In Pressures from Within: Is the Community College 
Workplace Undermining Diversity, the authors discuss the 
difficulty in defining diversity. They write: 
Diversity is just one of many initiatives cur¬ 
rently being addressed at our institutions, but 
it is related to a host of other critical issues. 
It is important to assess not only diversity as 
it is commonly understood, but diversity as it 
relates to other areas of community college 
functioning, such as hiring practices, workload, 
decision-making structures, time management, 
supervisory styles, ways to communicate, and the 
climate of our colleges as a whole.40 
In Equal Opportunities: The Curriculum and the 
Subject, Lynn Jones and Rob Moore insist that 
The educational process and the curriculum (both 
formal and hidden) in particular, is taken as the 
vehicle of influences shaping pupil identities 
and, so, their patterns of attainment. 
Rather than the issues which have tradition¬ 
ally preoccupied advocates of multicultural and 
anti-racist education, or liberal and radical 
feminists, the key concern, we suggest, should be 
the theory of the subject and the reception of 
educational knowledge implicit in such accounts 
of the pupil and the teaching-learning process. 
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Lynda L. Fielstein, Michael T. Scales, and Kendall J. 
Webb explain that 
When traditional students' perceptions of 
advising were compared to those of nontradi- 
tional students, the traditional students placed 
more value on developmental advising. Overall, 
traditional students were less satisfied with 
both the developmental and the prescriptive 
advising they wanted and what they were receiv¬ 
ing.42 
The success or failure of high-risk students often 
depends on the proper assessment of students' competen¬ 
cies. Jim Nichols and Lori Wolff in Circumstances That 
Help or Hinder Assessment Implementation: Results of a 
National Survey, indicate: 
As institutions across the country continue 
to initiate assessment, faculty and administra¬ 
tors who have already begun the task are anxious 
to see that mistakes are not repeated. Early 
identification of institutionally specific 
circumstances that will help or hinder implemen¬ 
tation can be a key to outcomes assessment 
43 
success. 
Norman Stahl, Michele L. Simpson, and Christopher G. 
Hayes in Ten Recommendations from Research for Teaching 
High-Risk College Students write that 
Many college programs either explicitly or 
implicitly emphasize a deficit model of reading 
instruction drawn from the diagnostic- 
compensatory movement. In this case, the short¬ 
term goal becomes teaching students specific 
skills that they have not yet mastered (i.e., 
recognizing the main idea or the author's tone 
of a selection). The long-term goal becomes 
improvement on a standardized reading test such 
as the ubiquitous Nelson Denny Reading Test or a 
state mandated reading exam as used in Texas, 
Georgia, New Jersey, etc. Unfortunately, many 
students can learn to excel on reading tests to 
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the degree necessary to exit a developmental 
program but still not fully function as inde¬ 
pendent learners in the academic milieu of 
higher education. That is, the teaching of 
discrete reading skills rarely transfers to 
students' immediate and real tasks (i.e., the 
mastery of concepts and complex principles in 
their college courses). More importantly, the 
deficit model can stigmatize and demoralize 
college freshmen who are eager to leave the 
trappings of high school and begin college-level 
work. The cognitive model has proven to be an 
effective alternative to the deficit model.44 
C. California Community College System 
California has one of the most progressive and inno¬ 
vative community college systems in the United States, but 
still there are questions about the viability of community 
college education. 
In Toward Excellence in California's Community Col¬ 
leges, the following recommendations were suggested: 
♦ The community colleges should remain 
'open-door' institutions for all high 
school graduates and others who can profit 
from instruction. 
♦ To address the vastly differing academic 
backgrounds and abilities of students and 
to ensure the opportunity for success, 
community colleges should require students 
to be assessed, to receive educational 
counseling and to establish education 
objectives. 
♦ Minimum competency skill levels should be 
established by local districts for educa¬ 
tional programs and courses offered. 
Access to particular community college 
courses then would be based upon the stu¬ 
dent's assessment, background and educa¬ 
tional counseling. 
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♦ The community colleges should monitor the 
progress of students in achieving their 
educational objectives. 
♦ The state should support with appropriate 
levels of funding these access and success 
programs. 
♦ The community colleges should develop 
programs to measure and report on the 
effect of these recommendations. Such 
programs would include the following ele¬ 
ments : 
1. Creation of student outcome evaluation 
criteria that would be consistent among 
districts. 
2. Establishment of local institutional 
goals based on the statewide evaluation 
criteria, state education policy and local 
community expectations. 
3. Documentation by districts of progress 
made toward achieving those goals. 
4. Development of a statewide data base 
in the Chancellor's Office to document 
statewide relevant data on the evaluation 
criteria. 
5. Issuance of periodic reports and 
analysis to the legislature, Governor, 
local districts and public relative to the 
academic progress being made by students.45 
The Board of Governors of the California Community 
Colleges, in a conference in September, 1986, stated that: 
Community colleges must make every effort 
to ensure that all courses and programs are open 
to all students. and that committees exist at 
all levels to assure that the makeup of our 
staffs reflects the ethnic balance of our commu¬ 
nities and our student bodies. Equity in the 
representation of women and minorities in all 
facets of the institution is a major factor in 
the democratic nature of California's public 
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appearance of race and/or gender-biased activi¬ 
ties, and ensure equity while at the same time 
maintaining institutional integrity.46 
In Plan for Improving the Enrollment, Retention and 
Transfer of Minority Students: A Symposium defined insti 
tutional racism: 
...as the unconscious and depersonalized dis¬ 
criminatory outcome of a set of institutional 
activities. Institutional racism is the net 
effect of a combined set of practices which in 
and of themselves are well meaning and even 
appropriate, but which combined create a situa¬ 
tion which bars the participation or prevents 
the full participation of ethnic and language 
minorities. Institutional racism does not mean 
that the individuals within an institution are 
racist but rather that the institutionalized 
procedures, administrative processes and poli¬ 
cies which are implemented by these individuals 
result, albeit unknowingly, in the underpartici¬ 
pation of specific ethnic and language minority 
group.47 
In his article There is a Satellite in Our Future, 
A. Robert DeHart writes, 
In the spring of 1987, the California 
community colleges took a bold new step toward 
networking their 106 campuses via interactive 
video teleconferencing. Three video teleconfer¬ 
ences were offered by the newly formed Community 
College Satellite Network (CCSN) to demonstrate 
the power of this medium for communication among 
their widely scattered colleges on a variety of 
important issues and professional development 
activities.48 
John Gamber of Yuba and American River Colleges 
explains in his paper that 
If California were able to rely on old 
immigrant employment patterns, community college 
ESL programs might well be more expendable. 
Newcomers very commonly found industrial employ¬ 
ment where language limitations were not crucial 
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and left their next generation to become fully 
fluent in the language of the new country.49 
In his summary, Arthur M. Cohen 
reported the findings of the most recent of a 
series of studies of the liberal arts curriculum 
in American community colleges. Findings were 
that overall, the liberal arts have expanded 
from 52 percent of the total curriculum in 1986 
to 56 percent in 1991. This probably resulted 
less from the introduction of new courses or 
course requirements than from an increase in the 
proportion of students seeking the first two 
years of baccalaureate study. The enrollment 
figures show the continued dominance of the 
traditional general education courses: English 
Composition? Introductory Math? Psychology? 
History? and Political Science. The most nota¬ 
ble shift in the curriculum was in Foreign 
Languages where, fueled by a notable jump in ESL 
enrollments and in the number of colleges offer¬ 
ing ESL, the Foreign Languages share rose from 5 
to 8.5 percent of the entire set of liberal arts 
classes. 0 
In Kindling Hope in the Ashes, the author explains 
that since the riots in Los Angeles rebuilding has been 
slow in the South Central area. 
Despite the frustration that is being 
expressed on the streets, the nine campuses 
making up the Los Angeles Community College 
District are forging ahead with their own plans 
to heal the wounds caused by four days of loot¬ 
ing and burning in the wake of the acquittal of 
four police officers for the videotaped beating 
of Rodney King. Leaders in the nation's largest 
community college district have reached out to 
both private and public sectors for cooperation 
and assistance. The plan that has evolved 
ranges from sensitivity gatherings and national¬ 
ly prominent speakers addressing faculty, staff, 
and the student body, to job development part¬ 
nerships with major corporations and cooperative 
efforts with state, county, and federal agen¬ 
cies. * 
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D. Peralta Community College District 
in California and Merritt College 
Established in 1964, the Peralta Community College 
District located in northern Alameda County in California 
is a system of public, two-year colleges serving the 
residents of Alameda, Albany, Berkeley, Emeryville, Oak¬ 
land, Piedmont and Plumas Counties. There are four commu¬ 
nity colleges in the district. There are also several 
community based skills centers administered by the Peralta 
system. 
The two-year public colleges are Alameda, Laney, 
Merritt and Vista. 
The Peralta colleges offer approximately one hundred 
occupational and fifty academic programs. Students can 
earn Associate of Arts or Associate of Science degrees or 
Certificates of Proficiency. Peralta colleges are fully 
accredited educational institutions. 
Peralta encourages communications between the differ¬ 
ent segments of the community so that its colleges can 
respond rapidly to changes in society, the economy, and 
the marketplace.52 
The total student enrollment declined in the Peralta 
system from the Fall, 1982 to Fall, 1983 (from 38,976 in 
Fall, 1982 to 34,183 in Fall, 1983). Women are approxi¬ 
mately 57% of the student population. Minorities consti¬ 
tute 58% of Peralta's student body. Seventy-eight percent 
« 
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of the student population is identified as part-timo. Th«* 
average age of the District's students is 34 and 52% of 
the District's students are freshmen. Seventeen percent 
of the district's students have at least a B.A. or B.S. 
degree, and 5% of the District's students have an A.A. or 
A.S. degree. The average number of units per student 
district-wide is 5.6. District wide, the average number 
of contract hours per student is 8.3. Twenty-six percent 
of the district's students indicated that their educa¬ 
tional objective is an A.A. or A.S. degree. Another 20% 
are preparing to transfer to a four-year college or uni¬ 
versity.53 
The percentage of the district's population within 
the boundaries of the Peralta Community College District in 
Northern Alameda County which is Black and Asian has risen 
from 1970 to 1980. The Black population has risen from 
26.9% in 1970 to 34.5% in 1980, and the Asian population 
has risen from about 5.4% of the District's population in 
Northern Alameda County in 1970 to 8.9% in 1980. The 
White population, on the other hand, has declined from 
66.2% of the district's population in Northern Alameda 
County in 1970 to 50.5% in 1980. 
The Center for Continuing Study of the California 
Economy estimates that the Hispanic and Asian populations 
will increase statewide much faster than either Black or 
White populations.54 
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The following are highlights of a survey conducted by 
Joy Weiner and others titled "Northern Alameda County High 
School Survey": 
Questionnaires were returned by over one-third (36%) 
of the 1987 graduating senior classes of Oakland, Berke¬ 
ley, Alameda, Albany and Piedmont that participated in the 
survey. 
Almost half (48%) of the respondents plan to work 
part-time while attending school full-time within the 
first year upon graduation from high school. 
Only eight percent of the graduating seniors indi¬ 
cated that they were not at all likely to pursue any 
further education in the Fall of 1987. 
Fifty-eight percent of those with plans indicated 
interest in attending four-year colleges while 31% had 
plans to attend 2-year junior or community colleges. 
Among the California colleges mentioned, U.C. Berke¬ 
ley was the leading choice. 
"Business/business administration/management" was the 
most popular major among the respondents. 
"Need a degree or certificate" was the reason consid¬ 
ered most important for selecting a college. 
Seventy-six percent of the graduating seniors have 
heard of the Peralta Community College District and over 
half (53%) knew the names of the Peralta colleges.55 
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California community colleges are attempting to 
increase transfer opportunities for minorities. In Fos¬ 
tering Institutional Change to Strengthen Transfer, it is 
explained that 
The Bay Area Partnership Transfer/Education 
Consortium for Underrepresented Minorities 
(BAPTECUM) will develop transferable core cur¬ 
riculum courses in physical sciences, calculus, 
biology, critical thinking, and cultural, ethi¬ 
cal, and social diversity and its role in the 
sciences. The Faculty Curriculum Task Force 
will meet to standardize and integrate the core 
courses in all the colleges. The courses, 
either disciplinary or cross-disciplinary, will 
be team-taught. Efforts to standardize course 
expectations and outcomes through the sharing of 
placement examinations and their results will 
also be undertaken. Attention will be paid to 
counseling and recruitment through existing 
transfer opportunity courses. 
The Bay Area Partnership seeks to design 
model strategies for interinstitutional collabo¬ 
ration to produce a shared core curriculum and 
produce permanent change in the rate of transfer 
of community college students to four-year 
schools. Student-centered learning techniques, 
study group facilitators, and student tutors 
will especially focus on low-income, black, and 
Hispanic students. An ongoing structure for 
faculty collaboration on shared core curriculum 
design, delivery, and evaluation will be estab- 
lished.56 
In Time-To-Degree in the Peralta Community College 
District, Katrin Spinetta and Jo Ann Phillips indicate 
that 
The time-to-degree for graduates in the 
Peralta Community College District has increased 
in the past ten years. The median number of 
terms to degree has increased one term, the mean 
has increased 1.5 terms since 1980. This in¬ 
crease in time-to—degree holds for all entering 
age groups. On average, students who entered a 
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Peralta college before age twenty in the 1990 
graduating cohort took 1.41 terms longer to 
graduate than students who entered in that same 
age group in the 1980 cohort. In the 20-24 year 
entering cohort, on average, it now takes stu¬ 
dents 2.09 terms longer; 25-34 years, 1.44 terms 
longer? >34 years, .97 terms longer (the 1985 
>34 entering cohort took 1.60 terms longer to 
graduate than the 1980 cohort). 
Although students earned the degree in 
fewer terms in 1980, they did not appreciably 
take any more units per term, on average, than 
students in the 1990 cohort. The increase in 
time-to-degree is attributable to the fact that 
students are now earning more units for the 
degree. Whether 1990 graduates had to take more 
remedial courses to improve basic or critical 
thinking skills before they were able to concen¬ 
trate on their degree or major requirements than 
was the case for 1980 graduates or were simply 
taking more courses not related to the major by 
choice or because of indecision or lack of 
direction regarding requirements or recommended 
course sequence for the major remains to be 
determined. 7 
This author believes that the evaluation of faculty 
is a necessary component in achieving quality education in 
our changing world. Article 12 in the Agreement between 
Peralta Federation of Teachers and Peralta Community 
College System outlines a process for faculty evaluations. 
Some items included are; 
Evaluation of Contract Faculty Members 
1. Each contract faculty member will be 
evaluated each year. The evaluation panel 
will elect its own chairperson. The compo¬ 
sition and selection of the panel shall be: 
one regular faculty member selected by the 
evaluee, one manager or his/her designee, 
and one regular faculty member selected by 
lot first within the discipline district¬ 
wide. The evaluee or manager may each 
30 
disqualify one of the panel members ini¬ 
tially chosen. 
The person disqualified shall be replaced 
using the same process with no further 
right of disqualification. Panel member 
selected must serve. Service shall be 
limited to four panels annually. 
Panel members shall not be informed of 
their selection until the full composition 
of the panel is finalized. 
2. Each faculty member being evaluated shall 
prepare a self-evaluation report and 
present such report to the panel. 
3. The evaluation panel's report shall 
consider the faculty member's performance 
in meeting the responsibilities of his/her 
position. 
4. At least one conference shall be held with 
the faculty member by the evaluation panel. 
5. A written report of the findings of the 
panel will be prepared by the panel chair¬ 
person and signed by the faculty member 
(Faculty member's signature acknowledges 
that he/she has received and read the 
report.), as well as, in the case of una¬ 
nimity, by each member of the panel. The 
report will be submitted to the president 
of the college with two (2) copies to the 
faculty member and a copy to the district 
personnel office file.5® 
The following statement of principles was adopted by 
the Board of Trustees, Peralta Community College District, 
We believe that a democratic, constitutional 
society which values freedom, demands an in¬ 
formed, participating citizenry. We accept the 
heavy responsibility that this places on the 
two-year college. 
We believe in the dignity and worth of each 
individual and are cognizant of differences in 
abilities, skills, experiences and purposes. We 
believe in equal and diversified opportunity for 
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all who need and can profit by the type and 
level of instruction which the college is empow¬ 
ered to provide. We accept the responsibility 
to provide a broad educational program which 
recognizes the needs of all students. We sup¬ 
port the idea that a broad education should 
precede or accompany the training of the spe¬ 
cialist to the end that such specially trained 
citizens will have the breadth of view and 
flexibility of mind along with specific compe¬ 
tencies. 
We believe that the college is dedicated to 
serving the community by exerting leadership in 
identifying the educational needs of the commu¬ 
nity, providing programs to fill those needs and 
evaluating the effectiveness of these programs. 
We believe that the heart of any college is the 
students and faculty, without whose energetic 
support and cooperation the institution cannot 
exist. And we further believe that a commit¬ 
ment to academic freedom is basic to the 
existence of an intellectually sound college 
environment for both faculty and students. 
In order to realize our stated philosophy, we 
acknowledge the obligation of providing comple¬ 
mentary facilities and services in continuing 
education, guidance, counseling, and student 
activities, including competitive and intramural 
athletics. 9 
All persons 18 years of age or older who can 
profit from instruction are eligible for admis¬ 
sion as a California resident or nonresident. 
Anyone under 18 years of age who is a high 
school graduate or has been awarded a GED or 
California High School Proficiency Certificate 
may also enroll. 
In accordance with California Educational Code 
regulations, high school and pre-high school 
students may enroll as a special parttime stu¬ 
dent. Enrollment must be recommended by their 
principal, with parental consent and approval by 
the District Dean of Admissions & Records. 
Units earned may be used for high school credit 
or college credit, not both, students under 
this program are exempted from paying the Cali¬ 
fornia Community College Enrollment Fee and 
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Campus Center Use Fee. Non-resident students 
enrolling in classes for high school credit are 
also exempt from paying nonresident tuition. 
A person must have lived continuously in Cali¬ 
fornia for at least one year immediately preced¬ 
ing the residence determination date to be 
considered a resident for tuition purposes. 
Evidence must also be provided to indicate that 
the person has intent to make California his/her 
permanent home. The residence of an unmarried 
minor is that of the parents or legal guardian. 
The residence determination date is the day 
before a term begins for which the person is 
applying for admission. It is the student's 
responsibility to clearly demonstrate both 
physical presence in California and intent to 
establish California residence.60 
The Associate Degree signifies successful com¬ 
pletion of a program of organized study and 
learning experiences designed to impart knowl¬ 
edge and to develop skills, appreciations, 
attitudes and values which will be useful to its 
recipients and to the society in which they 
live. 
The student is encouraged to fulfill the 
requirements for an Associate Degree. Degrees 
are conferred at the end of the academic year. 
The student who wishes to transfer may, by 
careful planning, simultaneously complete Asso¬ 
ciate Degree and transfer requirements. The 
degree, however, is not required for transfer 
nor does it automatically entitle the student to 
advanced standing at a four-year institution. 
A student may apply for an additional Associate 
Degree with a different major. In this case, 
previously completed acceptable courses may be 
counted toward the degree? however, the student 
must fulfill all current major, general educa¬ 
tion and other degree requirements. 
Requirements for the Associate Degree: 
1. At least 60 semester units completed. 
2. An overall grade point average of at least 
2.0 ("C"). 
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3. At least 12 units completed at Merritt 
College. 
4. General Education: a minimum of 19 units 
with at least a 2.0 ("C”) average. Choices 
should be made from Merritt College Course 
List. General education courses completed 
at another Peralta District college will be 
accepted by Merritt College. 
5. Major: A minimum of 18 units with a grade 
of "C" or better in each course of the 
major. 
Note: The number of units varies with the 
major; however, a minimum grade of "C" is 
required in each course.61 
The review of the literature reveals a myriad of 
opinions about the function of the community college 
system in America. 
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CHAPTER III 
METHODOLOGY AND PROCEDURES 
The objective of this study was to determine the 
extent to which minority students defined in this study as 
Afro-Americans, Asians, Hispanics, and Native Americans, 
in the Peralta Community College District in California, 
specifically Merritt College, have succeeded in gaining 
access to Merritt College, and whether Merritt is provid¬ 
ing needed remedial and other pertinent supporting serv¬ 
ices/programs necessary for the success of minority stu¬ 
dents enrolled in the institution. 
To this end, a survey was designed in an attempt to 
ascertain students' perceptions of the importance and 
satisfaction level with needed remedial and supportive 
services/programs that were available at Merritt College. 
(See Appendix A.) 
After several conversations with the Assistant Dean 
of Instructions for the Technical Division this researcher 
requested any assistance she could provide that would be 
helpful in completing this study of Merritt College. 
The Assistant Dean of Instructions for the Technical 
Division suggested that a letter be sent to her, introduc¬ 
ing the researcher, briefly explaining the nature of the 
project and indicating any assistance that might be needed 
from her office. In a telephone conversation, after 
receiving the researcher's letter, the Assistant Dean of 
Instructions for the Technical Division agreed to give 
this researcher any assistance needed to complete the 
project. 
This researcher arrived with the surveys in Oakland, 
California in February of 1993. Four hundred and thirty- 
five surveys were given to the Assistant Dean, who dis¬ 
tributed them to eleven faculty members to administer and 
collect the surveys. The faculty that participated were 
drawn from three academic divisions, Humanities, Math/ 
Science, and Technical. The surveys were conducted in a 
one-week period in February of 1993. 
Merritt College enrollment figures (4,200) for the 
day students were supplied by the Dean of Student Serv¬ 
ices. 
A. Design of the Study 
The survey instrument consisted of thirty-five ques¬ 
tions/statements for the students to which they were asked 
to respond. The questions were clustered in four catego¬ 
ries, Access/Open Admissions, Retention, Supportive Serv¬ 
ices/Programs, and Employment. 
The following is a sample of two questions/statements 
from each of the categories from which the thirty-five 
questions/statements were generated: 
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Under "Access/Open Admissions” students were asked: 
”How important is open admissions in assisting students to 
accomplish their goals?” and "How important is open admis¬ 
sions in providing students an opportunity to improve 
their skills?" Students could respond to the questions by 
indicating that they were very important. important. or 
not important, 
Under "Retention" the two questions were: "How 
important are basic skills courses?" and "How important 
are ethnic study courses?" Students could respond to the 
questions by indicating that they were very important. 
important, or not important. 
Under "Supportive Services/Programs" the two questions 
were: "Does the college provide personal counseling 
services?" and "Does the college offer ethnic study 
courses?" Students could respond either yes or no. 
Under "Employment" the two statements were: "Avail¬ 
ability of Related Work Experience" and "College Coordina¬ 
tion of Work Experience or Internships for Students." The 
students could indicate that they were excellent, gopd^. or 
poor. 
B. Survey Procedures 
The surveys were distributed in class by the profes¬ 
sors, and each student was asked to read the survey care¬ 
fully before responding to the thirty-five questions 
included in the survey instrument. After the class was 
« 
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over, the professors returned 408 surveys to the Assistant 
Dean of Instructions for the Technical Division, who then 
returned them to this author. 
C. Analysis 
The first step in analyzing the survey data was to 
calculate the number and percent of surveys returned. 
The second step was to calculate the number and 
percent of the returned surveys according to the following 
demographic variables of the respondents: gender, age, 
division, ethnic background, and number of semesters at 
school. 
The third step in the analysis was to determine the 
number and percent of responses to the survey questions 
concerning access/open admissions, retention, supportive 
services, and employment. 
The fourth step was to compare responses to the 
survey questions by gender, ethnic group, and number of 
semesters at school. 
The SPSS statistical package was used for the calcu¬ 
lations in steps two, three, and four. For steps two and 
three the SPSS "Frequencies" procedure was employed. To 
do the comparisons in step four, the SPSS "Crosstabs" 
procedure was utilized. For all these comparisons the .05 
level was used to determine statistical significance. 
Although the sample of responses obtained was not, 
strictly speaking, a random sample, nevertheless, there 
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was no systematic bias observed in the collection or 
return of the surveys. Thus, although the sample obtained 
was not a random sample, it can probably be considered a 
representative sample. 
CHAPTER IV 
RESULTS 
A. Introduction 
This chapter contains three sections. In the first 
section, "Collection of Data and Description of The Sam¬ 
ple,” the methods by which the data were gathered are 
described. Also included here is a description of the 
sample. The second section, "Presentation of Frequency 
Responses," contains information about how students 
responded to questions concerning access/open admissions, 
retention, supportive services, and employment. The third 
and last section, "Presentation of Statistically Signifi¬ 
cant Cross-Tabulation Responses," presents a series of 
cross-tabulation tables. In these tables the statisti¬ 
cally significant differences for gender, ethnic group and 
number of semesters at school are described. (The full 
set of cross-tabulation tables, which includes both sta¬ 
tistically significant and nonsignificant results, are 
contained in the Appendices B, C and D.) 
B. Collection of Data and Description of the Sample 
Professors at Merritt College distributed 435 surveys 
to the students in their class? 408 were returned to the 
Assistant Dean of Instructions for the Technical Division 
and then were returned to the author. The gender frequency 
was 37% male and 62.5% female with .5% missing. The 
division frequency of students was Humanities 17.4%, 
Math/Science 15.9%, Technical 49.8%, and undecided 16.9%. 
The ethnic background frequency was Afro-Americans 
47.3%, Asians 16.4%, Hispanics 7.4%, Native Americans 
1.7%, Caucasians 18.6%, Foreign students 1.2%, others 6.4% 
and 1.0% missing. 
The student sampling, in terms of minority students, 
was reasonably representative of the minority student 
population. This researcher sample included a 72% 
response from minority students. The minority student 
population enrollment figures (60%) for the fall semester 
of 1992 was obtained from the Dean of Student Services. 
Vital statistics on gender, ethnic background, division, 
age, and number of semesters at school were also 
requested. 
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Tables 1 to 5, which are presented in the pages to 
follow, contain descriptive information about students' 
backgrounds. 
Table 1 contains information about the gender of 
respondents. 
Table 1 
Gender of Respondents 
Gender No. Pet. 
Male 151 37.0 
Female 255 62.5 
Missing 2 .5 
TOTAL 408 100.0 
The data in Table 1 indicates that of the 408 
respondents who completed and returned the survey, 151 
(37.0 percent) were males and 255 (62.5 percent) 
were females. Two respondents (.5 percent) did not 
answer this question. 
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Table 2 contains information about the age of 
respondents. 
Table 2 
Age of Respondents 
Age No. Pet. 
17-21 125 30.7 
22-26 61 15.0 
27-31 41 10.0 
32-36 24 5.9 
37-41 25 6.1 
42-46 18 4.4 
47-51 8 1.8 
52+ 106 25.8 
TOTAL 408 100.0 
Of the 408 respondents, 125 (30.7 percent) were 
between 17 and 21; 61 (15.0 percent) were between 22 and 
26; and 41 (10.0 percent) were between 27 and 31. From 
the table it can also be seen that 106 respondents (25.8 
percent) were 52 years or greater. 
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Table 3 contains information about the division of 
respondents. 
Table 3 
Division of Respondents 
Division No. Pet. 
Humanities 71 17.4 
Math/Science 65 15.9 
Technical 203 49.8 
Undecided 69 16.9 
TOTAL 408 100.0 
Of the 408 respondents, 71 (17.4 percent) were in 
the Humanities; 65 (15.9 percent) were enrolled in 
Math/Science, 203 (49.8 percent) in Technical programs 
and 69 (16.9 percent) were undecided. 
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Table 4 contains information about the ethnic 
background of respondents. 
Table 4 
Ethnic Background of Respondents 
Backaround No. Pet. 
Afro-American 193 47.3 
Asian 67 16.4 
Hispanic 30 7.4 
Native American 7 1.7 
Caucasian 76 18.6 
Foreign Student 5 1.2 
Other 26 6.4 
Missing 4 1.0 
TOTAL 408 100.0 
Of the 408 respondents, 193 (47.3 percent) were 
Afro-American; 67 (16.4 percent) were Asian; 30 (7.4 
percent) were Hispanic; 7 (1.7 percent) were Native 
American, 76 (18.6) Caucasian; and 5 (1.2 percent) 
identified themselves as Foreign students and 26 (6.4 
percent) as other. Four respondents (1.0 percent) left 
the question blank. 
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Table 5 displays information about the number of 
semesters at school. 
Table 5 
Number of Semesters at School 
Semesters No. Pet. 
< 1 10 2.5 
1-2 243 59.5 
3-4 102 25.0 
5-6 25 6.1 
7-8 4 1.0 
9-10 4 1.0 
11 + 1 .2 
Missing 19 4.7 
TOTAL 408 100.0 
Of the 408 respondents, 10 (2.5 percent) had been 
enrolled for less than one semester? 243 (59.5 percent) 
for 1-2 semesters; 102 (25.0 percent) from 3-4 semesters; 
and 1 (.2 percent) were enrolled for 11+ semesters. 
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C. Presentation of Frequency Responses 
Tables 6-35 are the responses from the 297 minority 
students that answered the survey questions. 
Table 6 reports information about Question 6, "How 
Important Is Open Admissions in Assisting Students in 
Accomplishing Their Goals?" 
Table 6 
How Important Is Open Admissions in 
Assisting Students in Accomplishing Their Goals? 
ResDonse No. Pet. 
Very Important 215 72.4 
Important 78 26.3 
Not Important 2 .7 
Missing 2 .7 
TOTAL 297 100.0 
Two hundred and fifteen respondents (72.4 percent) 
said that open admissions was very important; 78 
respondents (26.3 percent) said that it was important; and 
2 (.7 percent) said it was not important. Two respondents 
(.7 percent) left the question blank. 
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Table 7 reports information about Question 7, "How 
Important Is Open Admissions in Providing Students an 
Opportunity to Improve Their Skills?" 
Table 7 
How Important Is Open Admissions in Providing 
Students an Opportunity to Improve Their Skills? 
Response No. Pet. 
Very Important 222 74.7 
Important 69 23.2 
Not Important 5 1.7 
Missing 1 .3 
TOTAL 297 100.0 
Two hundred and twenty-two respondents (74.7 percent) 
said that open admissions was very important; 69 (23.2 
percent) said it was important; and 5 (1.7 percent) said 
that it was not important. One respondent (.3 percent) 
left the question blank. 
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Table 8 presents information about Question 8, "How 
Important Is an Open Admissions Policy in Encouraging an 
Ethnically Diverse Student Enrollment?" 
Table 8 
How Important Is an Open Admissions Policy in 
Encouraging an Ethnically Diverse Student Enrollment? 
Response No. Pet. 
Very Important 187 63.0 
Important 95 32.0 
Not Important 11 3.7 
Missing 4 1.3 
TOTAL 297 100.0 
One hundred and eighty-seven respondents (63.0 
percent) said that open admissions was very important; 95 
(32.0 percent) said that it was important; and 11 (3.7 
percent) said that it was not important. Four respondents 
(1.3 percent) left the question blank. 
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Table 9 reports information about Question 9, "How 
Important Is a Specific Curriculum to Students?" 
Table 9 
How Important Is a Specific Curriculum to Students? 
ResDonse No. Pet. 
Very Important 164 55.2 
Important 118 39.7 
Not Important 12 4.0 
Missing 3 1.0 
TOTAL 297 100.0 
One hundred and sixty-four respondents (55.2 percent) 
said a specific curriculum was very important, 118 (39.7 
percent) said that it was important; and 12 (4.0 percent) 
said it was not important. Three respondents (1.0 
percent) left the question blank. 
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Table 10 displays information about Question 10, "How 
Important Is Obtaining a College Degree to Your Future 
Success?" 
Table 10 
How Important Is Obtaining a 
College Degree to Your Future Success? 
Response No. Pet. 
Very Important 249 83.8 
Important 39 13.1 
Not Important 7 2.4 
Hissing 2 .7 
TOTAL 297 100.0 
Two hundred and forty-nine (83.8 percent) said 
obtaining a college degree was very important; 39 (13.1 
percent) said that it was important; and 7 (2.4 percent) 
said that it was not important. Two respondents (.7 
percent) left the question blank. 
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Table 11 reports information about Question 11, "How 
Important Is It for the College to Aggressively Recruit 
Students?" 
Table 11 
How Important Is It for the College 
to Aggressively Recruit Students? 
Response No. Pet. 
Very Important 139 46.8 
Important 129 43.4 
Not Important 29 9.8 
Missing 0 0.0 
TOTAL 297 100.0 
One hundred and thirty-nine respondents (46.8 
percent) said that it was very important that the college 
aggressively recruit students; 129 (43.4 percent) said 
that it was important; and 29 (9.8 percent) said that it 
was not important. 
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Table 12 contains information about Question 12, 
"How Important Is the Academic Reputation of the 
Institution?" 
Table 12 
How Important Is the Academic 
Reputation of the Institution? 
ResDonse No. Pet. 
Very Important 181 60.9 
Important 98 33.0 
Not Important 14 4.7 
Missing 4 1.3 
TOTAL 297 100.0 
One hundred and eighty-one of the respondents (60.9 
percent) said that the academic reputation of the 
institution was very important? 98 (33.0 percent) said 
that it was important? and 14 (4.7 percent) said that it 
was not important. Four respondents (1.3 percent) left 
the question blank. 
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Table 13 reports information about Question 13, "How 
Important Are Basic Skills Courses?" 
Table 13 
How Important Are Basic Skills Courses? 
ResDonse No. Pet. 
Very Important 194 65.0 
Important 97 32.7 
Not Important 4 1.3 
Missing 2 .7 
TOTAL 297 100.0 
One hundred and ninety-four respondents (65.0 
percent) said that basic skills courses were very 
important; 97 respondents (32.7 percent) said that they 
were important; and 4 (1.3 percent) said they were not 
important. Two respondents (.7 percent) left the 
question blank. 
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Table 14 displays information about Question 14, 
"How Important Are Ethnic Studies Courses?" 
Table 14 
How Important Are Ethnic Studies Courses? 
Response No. Pet. 
Very Important 173 58.2 
Important 107 36.0 
Not Important 15 5.1 
Missing 2 .7 
TOTAL 297 100.0 
One hundred and seventy-three respondents (58.2 
percent) said that ethnic studies courses are very 
important; 107 respondents (36.0 percent) said they 
were important? and 15 (5.1 percent) said they were 
not important. Two respondents (.7 percent) left the 
question blank. 
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Table 15 reports information about Question 15, "How 
Important Is Financial Aid?" 
Table 15 
How Important Is Financial Aid? 
ResDonse No. Pet. 
Very Important 242 81.5 
Important 51 17.2 
Not Important 3 1.0 
Missing 1 .3 
TOTAL 297 100.0 
Two hundred and forty-two respondents (81.5 percent) 
said that financial aid was very important; 51 respondents 
(17.2 percent) said it was important, and 3 (1.0 percent) 
said that it was not important. One respondent (.3 
percent) left the question blank. 
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Table 16 contains information about Question 16, "How 
Important Are Tutorial Services?" 
Table 16 
How Important Are Tutorial Services? 
Response No. Pet. 
Very Important 219 73.7 
Important 70 23.6 
Not Important 6 2.0 
Missing 2 .7 
TOTAL 297 100.0 
Two hundred and nineteen respondents (73.7 percent) 
said that tutorial services were very important; 70 
respondents (23.6 percent) said they were important; and 
6 (2.0 percent) said that they were not important. Two 
respondents (.7 percent) left the question blank. 
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Table 17 reports information about Question 17, "How 
Important Are Counseling Services?" 
Table 17 
How Important Are Counseling Services? 
ResDonse No. Pet. 
Very Important 212 71.4 
Important 79 26.6 
Not Important 5 1.7 
Missing 1 .3 
TOTAL 297 100.0 
Two hundred and twelve respondents (71.4 percent) 
said that counseling services were very important; 79 
respondents (26.6 percent) said that they were important? 
and 5 (1.7 percent) said that they were not important. 
One respondent (.3 percent) left the question blank. 
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Table 18 presents information about Question 18, 
"How Important Is Minority Representation on the Faculty 
and Staff?" 
Table 18 
How Important Is Minority 
Representation on the Faculty and Staff? 
ResDonse No. Pet. 
Very Important 197 66.3 
Important 87 29.3 
Not Important 12 4.0 
Missing 1 .3 
TOTAL 297 100.0 
One hundred and ninety-seven respondents (66.3 
percent) said that minority representation on the faculty 
and staff was very important; 87 respondents (29.3 
percent) said that it was important; and 12 (4.0 percent) 
said that it was not important. One respondent (.3 
percent) left the question blank. 
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Table 19 reports information about Statement 19, 
"Open Admissions Policy Will Encourage Enrollment in 
Community Colleges." 
Table 19 
Open Admissions Policy Will Encourage 
Enrollment in Community Colleges. 
ResDonse No. Pet. 
Very Important 166 55.9 
Important 115 38.7 
Not Important 10 3.4 
Missing 6 2.0 
TOTAL 297 100.0 
One hundred and sixty-six respondents (55.9 percent) 
said that it was very important that open admission will 
encourage enrollment; 115 respondents (38.7 percent) said 
that it was important? and 10 (3.4 percent) said that it 
was not important. Six respondents (2.0 percent) left 
the statement blank. 
— 
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Table 20 contains information about Question 20, 
"Does The College Provide Personal Counseling Services?" 
Table 20 
Does the College Provide Personal Counseling Services? 
ResDonse No. Pet. 
Yes 231 77.8 
No 49 16.5 
Missing 17 5.7 
TOTAL 297 100.0 
Two hundred and thirty-one respondents (77.8 percent) 
said yes the college provides personal counseling; 49 
(16.5 percent) said no to the question, while 17 (5.7 
percent) left the question blank. 
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Table 21 presents information about Question 21, 
"Does the College Provide Academic Advising?” 
Table 21 
Does the College Provide Academic Advising? 
ResDonse No. Pet. 
Yes 244 82.2 
No 34 11.4 
Missing 19 6.4 
TOTAL 297 100.0 
Two hundred and forty-four respondents (82.2 percent) 
said yes the college provides academic advising; 34 
respondents (11.4 percent) said no to the question, while 
19 respondents (6.4 percent) left the question blank. 
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Table 22 reports information about Question 22, 
"Does the College Provide Tutorial Services?" 
Table 22 
Does the College Provide Tutorial Services? 
Response No. Pet. 
Yes 267 89.9 
No 14 4.7 
Missing 16 5.4 
TOTAL 297 100.0 
Two hundred and sixty-seven (89.9 percent) said yes 
the college provides tutorial services; 14 respondents 
(4.7 percent) said no to the question. Sixteen 
respondents (5.4 percent) left the question blank. 
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Table 23 contains information about Question 23, 
"Does the College Offer Ethnic Studies Courses?" 
Table 23 
Does the College Offer Ethnic Studies Courses? 
Response No. Pet 
Yes 273 91.9 
No 7 2.4 
Missing 17 5.7 
TOTAL 297 100.0 
Two hundred and seventy-three respondents (91.9 
percent) said yes the college offers ethnic studies 
courses? and 7 respondents (2.4 percent) said no to the 
question, while 17 respondents (5.7 percent) left the 
question blank. 
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Table 24 contains information about Question 24, 
"Are Student Financial Aid Programs Available?" 
Table 24 
Are Student Financial Aid Programs Available? 
Response No. Pet. 
Yes 272 91.6 
No 15 5.1 
Missing 10 3.4 
TOTAL 297 100.0 
Two hundred and seventy two (91.6 percent) said 
yes student financial aid programs are available; 15 
respondents (5.1 percent) said no to the question; and 
10 respondents (3.4 percent) left the question blank. 
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Table 25 presents information about Question 25, "Are 
You Receiving Any Financial Assistance from Your 
Institution?" 
Table 25 
Are You Receiving Any Financial 
Assistance from Your Institution? 
ResDonse No. Pet. 
Yes 85 28.6 
No 205 69.0 
Missing 7 2.4 
TOTAL 297 100.0 
Eight-five respondents (28.6 percent) said they are 
receiving financial assistance; 205 respondents (69.0 
percent) said no to the question, while 7 respondents (2.4 
percent) left the question blank. 
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Table 26 displays information about Question 26, 
"Does the College Employ Ethnically Diverse Group 
Members?" 
Table 26 
Does the College Employ 
Ethnically Diverse Group Members? 
ResDonse SS
 
0 • Pet. 
Yes 226 76.1 
No 35 11.8 
Missing 36 12.1 
TOTAL 297 100.0 
Two hundred and twenty-six respondents (76.1 percent) 
said yes the college employs ethnically diverse group 
members; 35 respondents (11.8 percent) said no to the 
question; while 36 respondents (12.1 percent) left the 
question blank. 
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Table 27 contains information about Question 27, 
”How Do You Rate Student Enrollment?” 
Table 27 
How Do You Rate Student Enrollment? 
Response No. Pet. 
Excellent 59 19.9 
Good 216 72.7 
Poor 12 4.0 
Missing 10 3.4 
TOTAL 297 100.0 
Fifty-nine respondents (19.9 percent) rated student 
enrollment as excellent? 216 respondents (72.7 percent) 
rated it as good; and 12 (4.0 percent) as poor. Ten 
respondents (3.4 percent) left the question blank. 
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Table 28 presents information about Question 28, 
"How Would You Rate the Curriculum?" 
Table 28 
How Would You Rate the Curriculum? 
Response Mo. Pet. 
Excellent 68 22.9 
Good 201 67.7 
Poor 13 4.4 
Missing 15 5.1 
TOTAL 297 100.0 
Sixty-eight respondents (22.9 percent) 
curriculum excellent; 201 respondents (67.7 
that it was good? and 13 (4.4 percent) said 
while 15 respondents (5.1 percent) left the 
blank. 
rated the 
percent) said 
it was poor, 
guestion 
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Table 29 displays information about Question 29, 
"How Would You Rate Basic Skills Courses?" 
Table 29 
How Would You Rate Basic Skills Courses? 
ResDonse No. Pet. 
Excellent 87 29.3 
Good 183 61.6 
Poor 10 3.4 
Missing LZ 5.7 
TOTAL 297 100.0 
Eighty-seven respondents (29.3 percent) said that 
basic skills courses were excellent; 183 respondents (61.6 
percent) rated them as good; and 10 (3.4 percent) rated 
them as poor. Seventeen respondents (5.7 percent) left 
the guestion blank. 
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Table 30 contains information about Question 30, 
"How Would You Rate Tutorial Services?" 
Table 30 
How Would You Rate Tutorial Services? 
Response No. Pet. 
Excellent 61 20.5 
Good 174 58.6 
Poor 25 • 
CO
 
Missing 21 12.5 
TOTAL 297 100.0 
Sixty-one respondents (20.5 percent) rated tutorial 
services as excellent; 174 respondents (58.6 percent) said 
that they were good, while 25 respondents (8.4 percent) 
said they were poor. Thirty-seven respondents (12.5 
percent) left this question blank. 
Table 31 presents information about Question 31, 
"How Would You Rate Counseling Services?" 
Table 31 
How Would You Rate Counseling Services? 
ResDonse No. Pet. 
Excellent 61 20.5 
Good 161 54.2 
Poor 54 18.2 
Missing 21 7.1 
TOTAL 297 100.0 
Sixty-one respondents (20.5 percent) said that 
counseling services were excellent; 161 respondents (54.2 
percent) said that they were good; 54 (18.2 percent) said 
they were poor, while 21 respondents (7.1 percent) left 
the question blank. 
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Table 32 displays information about Question 32, 
"How Would You Rate Library Services?" 
Table 32 
How Would You Rate Library Services? 
ResDonse No. Pet. 
Excellent 91 30.6 
Good 168 56.6 
Poor 20 6.7 
Missing 18 6.1 
TOTAL 297 100.0 
Ninety-one respondents (30.6 percent) said that 
library services were excellent? 168 respondents (56.6 
percent) said that they were good? and 20 (6.7 percent) 
said that they were poor. Eighteen respondents (6.1 
percent) left the question blank. 
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Table 33 contains information about Statement 33, 
"Availability of Related Work Experience or Internships 
for Students." 
Table 33 
Availability of Related Work 
Experience or Internships for Students. 
Response No. Pet. 
Excellent 35 11.8 
Good 168 56.6 
Poor 52 17.5 
Missing 42 .. 1.4-..1 
TOTAL 297 100.0 
Thirty-five respondents (11.8 percent) said that 
availability of work experiences or internships were 
excellent? 168 respondents (56.6 percent) said that they 
were good? 52 respondents (17.5 percent) said they were 
poor, while 42 respondents (14.1 percent) left the 
statement blank. 
Table 34 presents information about Statement 34, 
"College Coordination and Supervision of Work Experience 
or Internships for Students.” 
Table 34 
College Coordination and Supervision of 
Work Experience or Internships for Students. 
ResDonse No. Pet. 
Excellent 39 13.1 
Good 169 56.9 
Poor 41 13.8 
Missing A8 16.2 
TOTAL 297 100.0 
Thirty-nine respondents (13.1 percent) said that 
coordination and supervision of work experience or 
internships for students were excellent; 169 respondents 
(56.9 percent) said that they were good? 41 respondents 
(13.8 percent) said they were poor, while 48 respondents 
(16.2 percent) left the statement blank. 
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Table 35 displays information about Statement 35, 
"College Efforts to Provide Placement Assistance for 
Students." 
Table 35 
College Efforts to Provide 
Placement Assistance for Students. 
Response No. Pet. 
Excellent 42 14.1 
Good 160 53.9 
Poor 49 16.5 
Missing 46 15.5 
TOTAL 297 100.0 
Forty-two respondents (14.1 percent) said that the 
college efforts to provide placement assistance for 
students were excellent? 160 respondents (53.9 percent) 
said that they were good; and 49 (16.5 percent) said that 
they were poor. Forty-six respondents (15.5 percent) left 
the statement blank. 
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D. Presentation of Statistically 
Significant Cross-Tabulation Responses 
Table 36 
Cross-Tabulation of Question 12, 
"How Important Is the Academic Reputation 
of the Institution?" by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 58 53.2 123 67.2 
Important 43 39.4 54 29.5 
Not Important 8 7.3 6 3.3 
TOTAL 109 100.0 183 100.0 
Chi-square = 6.54, P=.038 
The data in Table 36 shows that there was a 
statistically significant difference between males and 
females in their response to Question 12. By the phrase 
"statistically significant difference" we mean both here 
and in subsequent uses of this phrase that the observed 
sample differences are not due to random or chance 
fluctuations but instead reflect real population 
differences between males and females. 
Approximately 67 percent of females rated this item 
as very important, whereas only 53 percent of the males 
rated it as very important. 
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Table 37 
Cross-Tabulation of Question 15, "How 
Important Is Financial Aid?" by Gender 
GENDER 
Male Female 
Response No. Pet. NO. Pet. 
Very Important 82 75.2 160 85.6 
Important 24 22.0 27 14.4 
Not Important 3 2.8 0 0 
TOTAL 109 100.0 187 100.0 
Chi-square = 8.34, P=.015 
The data in Table 37 shows that there was a 
statistically significant difference between males and 
females in their responses to Question 15. Approximately 
86 percent of females rated this item as very important, 
whereas only 75 percent of the males rated it as very 
important. 
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Table 38 
Cross-Tabulation of Question 21, "Does the 
College Provide Academic Advising?" by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
YES 87 82.1 157 91.3 
NO 17.9 —15. 8.7 
TOTAL 106 100.0 172 100.0 
Chi-square = 4.35, P=.037 
The data in Table 38 shows that approximately 91 
percent of the females said "yes" that the college 
provided academic advising, whereas only 82 percent of the 
males said "yes" to this question. 
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Table 39 
Cross-Tabulation of Question 11, "How 
Important Is It for the College to Aggressively 
Recruit Students?" by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Very Important 139 46.8 17 23.3 
Important 129 43.4 37 50.7 
Not Important 29 9.8 19 26.0 
TOTAL 297 100.0 73 100.0 
Chi-square = 20.32, P=.0001 
The data in Table 39 shows that there was a 
statistically significant difference between minority and 
Caucasian students in their response to Question 11. 
Approximately 47 percent of the minority students rated 
this item as very important, whereas only 23 percent of 
the Caucasian students rated it as very important. 
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Table 40 
Cross-Tabulation of Question 14, "How Important 
Are Ethnic Studies Courses?" by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Very Important 173 58.6 27 36.5 
Important 107 36.3 35 47.3 
Not Important 15 5.1 11 16.2 
TOTAL 295 100.0 74 100.0 
Chi-square = 17.25, P=.0002 
The data in Table 40 shows that there was a 
statistically significant difference between minority and 
Caucasian students in their response to Question 14. 
Approximately 59 percent of the minority students rated 
this item as very important, whereas only 37 percent of 
the Caucasian students rated it as very important. 
Table 41 
Cross-Tabulation of Question 15, "How 
Important is Financial Aid?" by Ethnic Group 
ETHNIC GROUP 
MipQrity Caucasian 
Response No. Pet. No. Pet. 
Very Important 242 81.8 50 66.7 
Important 51 17.2 22 29.3 
Not Important 3 1.0 3 4 i Q. 
TOTAL 296 100.0 75 100.0 
Chi-square = 9.49, P=.009 
The data in Table 41 shows that there was a 
statistically significant difference between minority and 
Caucasian students in their response to Question 15. 
Approximately 82 percent of the minority students rated 
this item as very important, whereas only 67 percent of 
the Caucasian students rated it as very important. 
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Table 42 
Cross-Tabulation of Question 16, "How 
Important Are Tutorial Services?" by Ethnic Group 
ETHNIC GROUP 
Mingrity C^ucasi^h 
Response No. Pet. No. Pet. 
Very Important 219 74.2 40 53.3 
Important 70 23.7 33 44.0 
Not Important 6 2.0 2 2.7 
TOTAL 295 100.0 75 100.0 
Chi-square = 12.67, P=.002 
The data in Table 42 shows that there was a 
statistically significant difference between minority and 
Caucasian students in their response to Question 16. 
Approximately 74 percent of the minority students rated 
this item as very important, whereas only 53 percent of 
the Caucasian students rated it as very important. 
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Table 43 
Cross-Tabulation of Question 17, "How Important 
Are Counseling Services?” by Ethnic Group 
ethnic 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 212 71.6 43 58.1 
Important 79 26.7 26 35.1 
Not Important & 1.7 6.8 
TOTAL 296 100.0 74 100.0 
Chi-square = 8.68, P=.013 
The data in Table 43 shows that there was a 
statistically significant difference between minority and 
Caucasian students in their response to Question 17. 
Approximately 72 percent of the minority students rated 
this item as very important, whereas only 58 percent of 
the Caucasian students rated it as very important. 
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Table 44 
Cross-Tabulation of Question 18, 
"How Important Is Minority Representation 
on the Faculty and Staff?" by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Very Important 197 66.6 39 54.2 
Important 87 29.4 26 36.1 
Not Important 
—12. 4.1 7 9.7 
TOTAL 296 100.0 72 100.0 
Chi-square = 5.84, P=.050 
The data in Table 44 shows that there was a 
statistically significant difference between minority 
and Caucasian students in response to Question 18. 
Approximately 67 percent of the minority students rated 
this item as very important, whereas only 54 percent of 
the Caucasian students rated it as very important. 
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Table 45 
Cross-Tabulation of Statement 34, "College 
Coordination and Supervision of Work Experience 
or Internships for Students." by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Excellent 39 15.7 5 9.8 
Good 169 67.9 29 56.9 
Poor 41 16.5 12 33.3 
TOTAL 249 100.0 51 100.0 
Chi-square = 7.99, P=.018 
The data in Table 45 indicates that there was a 
statistically significant difference in the responses to 
Statement 34 between minority and Caucasian students. 
Approximately 16 percent of minority students rated this 
item as excellent, whereas only 10 percent of the 
Caucasian students rated it as excellent. 
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Table 46 
Cross-Tabulation of Statement 35, 
"College Efforts to Provide Placement 
Assistance for Students." by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Excellent 42 16.7 4 7.7 
Good 160 63.7 30 57.7 
Poor 49 3-9.5 18 .34.6 
TOTAL 251 100.0 52 100.0 
Chi-square = 7.01, P=.030 
The data in Table 46 indicates that there was a 
statistically significant difference in the responses to 
Statement 35 between minority and Caucasian students. 
Approximately 17 percent of minority students rated this 
item as excellent, whereas only 8 percent of the Caucasian 
students rated it as excellent. 
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Table 47 
Cross-Tabulation of Question 27, 
MHow Do You Rate Student Enrollment?" 
by Number of Semesters at School 
Response 
Excellent 
Good 
Poor 
TOTAL 
Chi-square = 8.53, P= 
Pet. No. 2+ Pet. 
11.2 45 25.6 
82.7 125 71.0 
6.1 £ 3.4 
100.0 176 100.0 
014 
Number of Semesters At School 
No, 0-1 
11 
81 
6 
98 
The data in Table 47 indicates that there was a 
statistically significant difference in the responses to 
Question 27 between those who were at school for 0-1 
semesters and those who were at school for 2 or more 
semesters. By examining the percentages we can see that 
those at school for 2 or more semesters tended to rate 
student enrollment higher than those who were at school 
for 0 or 1 semester. 
A summary of the statistically significant findings 
can be found in Appendix E. 
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CHAPTER V 
SUMMARY 
The major purpose of this study was to determine the 
extent to which minority students in the Peralta Community 
College District in California, specifically, Merritt 
College, have succeeded in gaining access to this institu¬ 
tion and if Merritt is providing needed remedial and other 
pertinent services necessary for the success of minority 
students enrolled in the school. To this end, a survey 
was designed in an attempt to ascertain students' percep¬ 
tions of the importance and satisfaction level with needed 
remedial and supportive services/programs that were avail¬ 
able at Merritt College. 
Professors at Merritt College distributed 435 surveys 
to the students in their classes; 408 were returned, with 
297 minority students responding to the survey. 
A. Analysis 
The first step in analyzing the survey data was to 
calculate the number and percent of surveys returned. 
The second step was to calculate the number and 
percent of the returned surveys according to the following 
demographic variables of the respondents: gender, age, 
division, ethnic background, and number of semesters at 
school. 
The third step in the analysis was to determine the 
number and percent of responses to the survey questions 
concerning access/open admissions, retention, supportive 
services, and employment. 
The fourth step was to compare responses to the 
survey questions by gender, ethnic group, and number of 
semesters at school. 
The SPSS statistical package was used for the calcu¬ 
lations in steps two, three, and four. For steps two and 
three the SPSS "Frequencies" procedure was employed. To 
do the comparisons in step four, the SPSS "Crosstabs" 
procedure was utilized. For all these comparisons the .05 
level was used to determine statistical significance. 
B. Conclusion 
The following questions are investigated in the 
study: 
1. Are access and open admissions important to the 
success of students in community colleges? 
2. How important are supportive services to students at 
community colleges? 
3. How important is minority representation on the 
faculty and staff? 
4. How available to students and how satisfied are 
students with supportive services/programs provided? 
5. How satisfied are students with the availability of 
related work experience or internships? 
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C. Limitations 
The scope of this study was limited to Merritt Col¬ 
lege in California, and further limited to data supplied 
by college deans, counselors, faculty, and in a more 
limited sense, other staff members involved in the career 
and preparation of students. 
D. Implications 
There are some that say that our universities and 
colleges have a special responsibility to help students 
become more tolerant and accepting of our diverse society. 
On many of our campuses administrators, faculty, and 
students are attempting to make their campuses more sup¬ 
portive and are emphasizing the importance of diversity in 
their student body.1 
Merritt College seems to be successful in creating an 
academic environment that recognizes and appreciates 
diversity in its student body. 
The following are the responses of the 297 minority 
students that answered the survey questions. Questions 6, 
7, 8, 9, 10, 11, 12, and Statement 19 (Tables 6, 7, 8, 9, 
10, 11, 12, 19) on the survey addressed the first question 
in the study: Research Question 11 - Are access and open 
admissions important to the success of students in commu¬ 
nity colleges? 
The data presented in response to Question 6 (Table 
6) by respondents indicated that the majority of students 
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felt open admissions was very important or important in 
assisting students in accomplishing their goals. 
The data presented in response to Question 7 (Table 
7) indicated that the majority of students felt open 
admissions was very important or important in providing 
students an opportunity to improve their skills. 
The data presented in response to Question 8 (Table 
8) indicated that the majority of students felt an open 
admissions policy was very important or important in 
encouraging an ethnically diverse student enrollment. 
The data presented in response to Question 9 (Table 
9) indicated that the majority of students felt a specific 
curriculum was very important or important. 
The data presented in response to Question 10 (Table 
10) indicated that the majority of students felt obtaining 
a college degree was very important or important to their 
future success. 
The data presented in response to Question 11 (Table 
11) indicated that the majority of students felt it was 
important for the college to aggressively recruit stu¬ 
dents . 
The data presented in response to Question 12 (Table 
12) indicated that the majority of students felt the 
academic reputation of the institution was very important 
or important. 
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The data presented in response to Statement 19 (Table 
19) indicated that 166 respondents believed that an open 
admissions policy will encourage enrollment in community 
colleges and it was very important? 115 indicated that it 
was important. 
Question 13 (Tables 13 through 17, and 20 through 34) 
on the survey addressed the second guestion in the study: 
Research Question 42 - How important are supportive serv¬ 
ices to students at community colleges? 
The data presented in response to Question 13 (Table 
13) indicated that the majority of students felt basic 
skills courses were very important or important. 
The data from Question 14 (Table 14) indicated that 
58.2 percent of the respondents said that ethnic studies 
courses were very important, and 36.0 percent said that 
they were important. 
The data from Question 15 (Table 15) indicated that 
81.5 percent of the respondents said that financial aid 
was very important, and 17.2 percent said that it was 
important. 
The data from Question 16 (Table 16) indicated that 
219 respondents said that tutorial services were very 
important, and 70 said that they were important. 
The data from Question 17 (Table 17) indicated that 
212 respondents said counseling services were very impor¬ 
tant, and 79 said that they were important. 
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The data presented in response to Question 20 (Table 
20) indicated that 231 respondents said yes, the college 
provides personal counseling, and 49 said no to the ques¬ 
tion. 
The data presented in response to Question 21 (Table 
21) indicated that 244 respondents said yes, the college 
provides academic advising? 34 respondents said no to the 
question. 
The data presented in response to Question 22 (Table 
22) indicated that 267 respondents said yes, the college 
does provide tutorial services? 14 respondents said no to 
the question. 
The data presented in response to Question 23 (Table 
23) indicated that 273 respondents said yes, the college 
offers ethnic studies courses, and 7 said no to the ques¬ 
tion. 
The data presented in response to Question 24 (Table 
24) indicated that 272 respondents said yes, student 
financial aid programs are available, and 15 said no to 
the question. 
The data presented in response to Question 25 (Table 
25) indicated that 85 respondents said yes, they are 
receiving financial assistance, 208 responded no to the 
question. 
The data presented in response to Question 26 (Table 
26) indicated that 226 respondents said yes, the college 
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employs ethnically diverse group members, and 35 respond¬ 
ents said no to the question. 
The data presented in response to Question 27 (Table 
27) indicated that 59 respondents rated student enrollment 
as excellent, and 216 respondents rated it as good. 
The data presented in response to Question 28 (Table 
28) indicated that 68 respondents rated the curriculum as 
excellent, and 201 respondents said that it was good. 
The data presented in response to Question 29 (Table 
29) indicated that 87 respondents said that basic skills 
courses were excellent, and 183 respondents rated them as 
good. 
The data presented in response to Question 30 (Table 
30) indicated that 61 respondents rated tutorial services 
as excellent, and 174 respondents rated them as good. 
The data presented in response to Question 31 (Table 
31) indicated that 61 respondents rated counseling serv¬ 
ices as excellent, and 161 rated them as good. 
The data presented in response to Question 32 (Table 
32) indicated that 91 respondents said that library serv¬ 
ices were excellent, and 168 respondents rated them as 
good. 
The data presented in response to Statement 33 (Table 
33) indicated that 35 respondents said that availability 
of work related experience or internships for students was 
excellent, and 168 respondents said it was good. 
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The data presented in response to Statement 34 (Table 
34) indicated that 39 respondents said that coordination 
and supervision of work experience or internships for 
students was excellent, and 169 rated them as good. 
Question 18 (Table 18) addressed the third question 
in the study: Research Question £2 - How important is 
minority representation on the faculty and staff? 
The data presented in response to Question 18 (Table 
18) indicated that 197 respondents said that minority 
representation on the faculty and staff was very impor¬ 
tant, and 87 respondents said that it was important. 
Questions 27, 28, 29, 30, 31, 32 (Tables 27, 28, 29, 
30, 31, 32) addressed the fourth question in the study: 
Research Question £4 - How available to students and how 
satisfied are the students with the supportive 
services/programs provided? 
The data presented in response to Questions 27 
through 32 (Tables 27 through 32) indicated that the 
majority of respondents rated their level of satisfaction 
excellent or good for student enrollment, the curriculum, 
basic skills courses, tutorial services, counseling serv¬ 
ices, and library services. 
Statements 33, 34, and 35 (Tables 33, 34, 35) 
addressed the fifth question in the study: Regearsh 
Question #5 - How satisfied are students with the avail¬ 
ability of related work experience or internships? 
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The data presented in response to Statement 33 (Table 
33) indicated that 35 respondents said that the availabil¬ 
ity of related work experience or internships for students 
was excellent, and 168 respondents said it was good. 
The data presented in response to Statement 34 (Table 
34) indicated 39 respondents felt that college coordina¬ 
tion and supervision of work experience or internship for 
students was excellent, and 169 respondents said it was 
good. 
The data presented in response to Statement 35 (Table 
35) indicated that 42 respondents felt that the college 
efforts to provide placement assistance for students was 
excellent, and 160 indicated that it was good. 
After reviewing the literature, scrutinizing student 
survey responses, and interviews with administrators and 
staff at Merritt College, this author is led to suggest 
some policy implications that might make needed remedial 
and other pertinent services more available to the minori¬ 
ty student population and improve student retention. 
E. Recommendations 
1. It is recommended that the entire student body be 
surveyed to ascertain their perceptions of importance and 
satisfaction level with supportive services/programs at 
Merritt College. 
2. It is recommended that Merritt College more fre¬ 
quently utilize ethnic newspapers, radio stations, public 
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access television and community organizations to publicize 
their student success stories. 
3. It is recommended that Merritt College pair new 
students with upperclassmen at formal orientation meetings 
prior to the beginning of the academic semester. 
4. It is recommended that Merritt College establish a 
research department on campus to assist the Peralta Commu¬ 
nity College District in collecting pertinent data. 
5. It is recommended that Merritt College seek addi¬ 
tional financial aid sources for all of its students. In 
some cases, the working poor are denied financial assist¬ 
ance because of outmoded federal and state guidelines. 
6. It is recommended that Merritt College hire a female 
counselor whose sole responsibility will be to support the 
needs and aspirations of female students. 
Although the above recommendations may require the 
institution to shift its priorities or in some cases 
pursue additional funding sources, if they can increase 
the retention rates of minority students, and possibly all 
students, then it will aid Merritt in fulfilling its 
mandate to serve the entire community. These recommenda¬ 
tions are suggested specifically for Merritt College, but 
may have implications for all levels of higher education 
and deserve further research efforts. 
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In conclusion, all members of society should be given 
an opportunity to succeed and gain access to higher educa¬ 
tion regardless of their race, ethnic identity or station 
in life. No class of person should be "tracked" into 
dead-end career programs when that person can prove or 
give evidence that with the proper assistance, he or she 
could enter one of the professions requiring skills which 
that person can master. At least the opportunity should 
be available. High risk students should be given every 
opportunity to receive the best type of remediation possi¬ 
ble so that no human potential would be lost by default. 
All community colleges should attempt seriously to moti¬ 
vate minority students to gain a higher estimate of them¬ 
selves. Greater attempts should be made to reduce attri¬ 
tion rates among all students. 
Some community colleges, e.g., Merritt College, have 
developed highly successful innovative programs. Greater 
efforts should be made to use these success stories as 
models for the improvement of obviously not so successful 
institutions. 
The unemployment rate in minority communities is 
alarming and more needs to be done to remedy this tragic 
situation. Present and future cutbacks by the federal 
government tend to exacerbate the problem. Hopefully, the 
urban "enterprise zones" should help alleviate the prob¬ 
lem. Nevertheless, the present increase in joblessness 
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demands remediation at the earliest possible time. So 
far, there is no indication that any massive plan is being 
mounted to deal positively and effectively with the plight 
of the unemployed. However, this author believes that our 
community colleges have a potential to contribute to the 
solution of unemployment. This belief is based upon the 
observation that some of the more highly developed col¬ 
leges (e.g., Merritt) already have successful mechanisms 
to provide increased opportunities for gainful profession¬ 
al employment for their graduates. America's competitive 
position in this world economy depends on having an edu¬ 
cated work force. We must provide equal educational 
opportunities for all of our citizens and reap the bene¬ 
fits . 
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Note 
(1) Jeffrey F. Milem, "College, Students and Racial 
Understanding," National Education Association. 
(Winter 1994): 51. 
APPENDIX A 
SAMPLE QUESTIONNAIRE 
ROXBURY 1234 Columbus Ave. 
COMMUNITY Roxbury Crossing 
COLLEGE MA 02120-3400 (617) 427-0060 
November 4. 1992 
Delores Benton, Assistant Dean 
Merritt College 
12500 Campus Drive 
Oakland, CA 94619 
Dear Dean Benton: 
As per our conversation, my name is Royal C. Tucker. 
I am presently a full-time Professor at Roxbury Community 
College and also a graduate student at the University of 
Massachusetts pursuing a doctorate in education. I have 
a particular interest in the Peralta Community College 
District which, as you are aware, has a reputation for 
providing quality education along with innovative pro¬ 
grams . 
I have designed the enclosed copy of a survey to 
ascertain students' perceptions of the importance and 
their satisfaction level with remedial and supportive 
services/programs. I would appreciate any assistance that 
you can provide in obtaining my student sample for this 
project from Merritt College. 
Sincerely 
Professor 
Enclosure 
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PERALTA COMMUNITY COLLEGE DISTRICT 
Please check the following: 
1. Male _ 
Female _ 
2. Age _ 
3. Student's Program ___ 
4. Ethnic Background 
Afro-American _ 
Asian _ 
Caucasian _ 
Hispanic _ 
Native American _ 
Foreign Student _ 
Other _ 
5. How many semesters have you been a student at 
Merritt Community College? - 
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A. Access/Open Admissions 
(Open Admissions is the equal access to Community 
Colleges for all students, regardless of previous 
academic performance.) 
What is your opinion of the following? 
Very 
Important Important 
6) How important is open 
admissions in assisting 
students in accomplishing 
their goals? 
7) How important is open 
admissions in providing 
students an opportunity 
to improve their skills? 
8) How important is an open 
admissions policy in 
encouraging an ethnically 
diverse student enrollment? 
9) How important is a 
specific curriculum to 
students? 
10) How important is obtain¬ 
ing a college degree to 
your future success? 
11) How important is it for 
the college to aggres¬ 
sively recruit students? 
12) How important is the 
academic reputation of 
the institution? 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
B. Retention 
What is your opinion of the following? 
Very 
Important Important 
Not 
Important 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
Not 
Important 
13) How important are 
skills courses? 
basic 
0 □ □ 
14) How important are 
studies courses? 
ethnic □ □ □ 
15) How important is 
aid? 
financial □ □ □ 
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Very 
Important Important 
16) How important are 
tutorial services? 
17) How important are coun¬ 
seling services? 
18) How important is minor¬ 
ity representation on the 
faculty and staff? 
19) Open admissions policy 
will encourage enrollment 
in community colleges. 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
C. Supportive Services/Programs 
Please answer the following guestions? YES 
20) Does the college provide personal 
counseling services? 
21) Does the college provide academic 
advising? 
22) Does the college provide tutorial 
services? 
23) Does the college offer ethnic studies 
courses? 
24) Are student financial aid programs 
available? 
25) Are you receiving any financial 
assistance from your institution? 
26) Does the college employ ethnically 
diverse group members? 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
Not 
Important 
□ 
□ 
□ 
□ 
NO 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
Rate your level of satisfaction: Excellent Good Poor 
27) How do you rate student 
enrollment? 
28) How would you rate the 
curriculum? 
29) How would you rate basic 
skills courses? 
30) How would you rate tutorial 
services? 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
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Rate your level of satisfaction: 
31) How would you rate counseling 
services? 
32) How would you rate library 
services? 
D. Employment 
Rate your level of satisfaction: 
33) Availability of related work 
experience or internships for 
students. 
34) College coordination and 
supervision of work experience 
or internships for students. 
35) College efforts to provide 
placement assistance for 
students. 
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APPENDIX B 
STATISTICALLY SIGNIFICANT AND NONSIGNIFICANT 
CROSS-TABULATION RESPONSES BY GENDER 
TABLES 48-77 
Table 48 
How Important Is Open Admissions in Assisting 
Students in Accomplishing Their Goals? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 77 70.6 138 74.6 
Important 30 27.5 47 25.4 
Not Important 2 L^8 0 0.0 
TOTAL 109 100.0 185 100.0 
Chi-square = 3.66, P=.161 (N.S.) 
Table 49 
How Important Is Open Admissions in 
Providing Students an Opportunity to 
Improve Their Skills? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 86 78.9 136 73.1 
Important 20 18.3 48 25.8 
Not Important 3 2,8 2 1.1 
TOTAL 109 100.0 186 100.0 
Chi-square = 3.10, P=.211 (N .S. ) 
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Table 50 
How Important Is an Open Admissions 
Policy in Encouraging an Ethnically 
Diverse Student Enrollment? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 73 67.6 114 62.0 
Important 29 26.9 65 35.3 
Not Important 6 5.6 5 2.7 
TOTAL 108 100.0 184 100.0 
Chi-square = 3.31, P=.191 (N.S.) 
Table 51 
How Important Is a Specific 
Curriculum to Students? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 58 53.2 105 57.1 
Important 45 41.3 73 39.7 
Not Important 6 5.5 6 3,.3 
TOTAL 109 100.0 184 100.0 
Chi-square = 1.07, 
« 
P=.586 (N.S.) 
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Table 52 
How Important Is Obtaining a College 
Degree to Your Future Success? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 88 81.5 160 86.0 
Important 18 16.7 21 11.3 
Not Important 2 1.9 S 2.7 
TOTAL 108 100.0 186 100.0 
Chi-square = 1.86, P=.395 (N.S.) 
Table 53 
How Important Is It for the College to 
Aggressively Recruit Students? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 51 46.8 88 47.1 
Important 44 40.4 84 44.9 
Not Important 14 12,9 15 S.'& 
TOTAL 109 100.0 187 100.0 
Chi-square = 1.97, P=.374 (N .S. ) 
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Table 54 
How Important Is the Academic 
Reputation of the Institution? by Gender 
GENDER 
#3le Female 
Response No. 
Very Important 58 
Important 43 
Not Important £ 
TOTAL 109 
Chi-square = 6.54, P=.038 
Pet. No. Pet. 
53.2 123 67.2 
39.4 54 29.5 
_ 
6 3.3 
100.0 183 100.0 
Table 55 
How Important Are Basic 
Skills Courses? by Gender 
GENDER 
Male Female 
Response 
Very Important 
No. Pet. No. Pet. 
68 62.4 126 67.7 
Important 41 37.6 56 30.1 
Not Important 0 0 • Q 2.2 
TOTAL 109 100.0 186 100.0 
Chi-square = 3.82, P=.148 (N.S.) 
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Table 56 
How Important Are Ethnic 
Studies Courses? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 61 56.0 112 60.2 
Important 43 39.4 64 34.4 
Not Important 5 4.6 10 5.4 
TOTAL 109 100.0 186 100.0 
Chi-square = 0.78, P=.678 (N.S.) 
Table 57 
How Important Is 
Financial Aid? by Gender 
GENDER 
Male Female 
Response No. 
Very Important 82 
Important 24 
Not Important 3 
TOTAL 109 
Chi-square = 8.34, P=.015 
Pet. No. Pet. 
75.2 160 85.6 
22.0 27 14.4 
00
 
•
 
CM
 
0 
o
 
•
 
o
 
100.0 187 100.0 
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Table 58 
How Important Are 
Tutorial Services? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 76 69.7 143 76.9 
Important 29 26.6 41 22.0 
Not Important 4 3.7 Z 1.0 
TOTAL 109 100.0 186 100.0 
Chi-square = 3.35, P=.187 (N.S.) 
Table 59 
How Important Are 
Counseling Services? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 81 74.3 131 70.1 
Important 26 23.9 53 28.3 
Not Important 
—2 1.8 3 1,6 
TOTAL 109 100.0 187 100.0 
Chi-square = 0.72, P=.699 (N.S.) 
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Table 60 
How Important Is Minority Representation 
on the Faculty and Staff? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 71 65.1 126 67.4 
Important 37 33.9 50 26.7 
Not Important 1 .9 U 5.9 
TOTAL 109 100.0 187 100.0 
Chi-square = 5.46, P=.065 (N.S.) 
Table 61 
Open Admissions Policy Will Encourage 
Enrollment in Community Colleges, by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Very Important 64 59.3 102 55.7 
Important 42 38.9 73 39.9 
Not Important 
—2. . 1.9 _§. 4.4 
TOTAL 108 100.0 183 100.0 
Chi-square = 1.42, P=.492 (N .S. ) 
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Table 62 
Does the College Provide Personal 
Counseling Services? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Yes 87 81.3 144 83.2 
No 20 18.7 
-29 
- 16.8 
TOTAL 107 100.0 173 100.0 
Chi-square = 0.06, P=.802 (N.S.) 
Table 63 
Does the College Provide 
Academic Advising? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Yes 87 82.1 157 91.3 
No JL1 17.9 15 • 
00
 
TOTAL 106 100.0 172 100.0 
Chi-square = 4.35, P=.037 
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Table 64 
Does the College Provide 
Tutorial Services? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Yes 99 95.2 168 94.9 
No 5 
00
 
•
 9 5.1 
TOTAL 104 100.0 177 100.0 
Chi-square = 0.00, P=1.00 (N.S.) 
Table 65 
Does the College Offer Ethnic 
Studies Courses? by Gender 
Hale 
GENDER 
Female 
Response No. Pet. No. Pet. 
Yes 101 98.1 172 97.2 
No a Li 9 5 2.8 
TOTAL 103 100.0 177 100.0 
Chi-square = 0.00, P=953 (N.S.) 
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Table 66 
Are Student Financial Aid 
Programs Available? by Gender 
GENDER 
Male Female 
Response Ho. Pet. No. Pet. 
Yes 100 94.3 172 95.0 
No 6 .5t7 9 5.0 
TOTAL 106 100.0 181 100.0 
Chi-square = 0.00, P=1.00 (N.S.) 
Table 67 
Are You Receiving Any Financial 
Assistance from Your Institution? by Gender 
GENDER 
Male Female 
Response No_*_ Pet. No. Pet. 
Yes 26 23.9 59 32.6 
No 83 76.1 122 67.4 
TOTAL 109 100.0 181 100.0 
Chi-square = 2.11, P=.147 (N.S.) 
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Table 68 
Does the College Employ Ethnically 
Diverse Group Members? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Yes 83 83.0 143 88.8 
No 17 17.0 -AS 11.2 
TOTAL 100 100.0 161 100.0 
Chi-square = 1.33, P=.248 (N.S.) 
Table 69 
How Do You Rate Student 
Enrollment? By Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Excellent 19 17.6 40 22.3 
Good 85 78.7 131 73.2 
Poor 4 3.7 8 41 5 
TOTAL 108 100.0 179 100.0 
Chi-square = 1.11, P=.575 (N.S.) 
125 
Table 70 
How Would You Rate 
the Curriculum? by Gender 
GENDER 
Hale Female 
Response No. Pet. No. Pet. 
Excellent 26 24.8 42 23.7 
Good 71 67.6 130 73.4 
Poor 8 7.6 5 2.8 
TOTAL 105 100.0 177 100.0 
Chi-square = 3.63, P=.163 (N.S.) 
Table 71 
How Would You Rate Basic 
Skills Courses? by Gender 
GENDER 
Male Female 
Response No. Pet. NO. Pet. 
Excellent 32 31.1 55 31.1 
Good 67 65.0 116 65.5 
Poor 
_1 3^2 3.4 
TOTAL 103 100.0 177 100.0 
Chi-square = 0.05, P=.977 (N.S.) 
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Table 72 
How Would You Rate 
Tutorial Services? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Excellent 25 25.3 36 22.4 
Good 60 60.6 114 70.8 
Poor 14 14.1 Li 6 s 8 
TOTAL 99 100.0 161 100.0 
Chi-square = 4.58, P=.101 (N.S.) 
Table 73 
How Would You Rate 
Counseling Services? by Gender 
GENDER 
Response 
Male 
No. Pet. 
Female 
No. Pet. 
Excellent 19 18.3 42 24.4 
Good 59 56.7 102 59.3 
Poor 25.0 28 16.3 
TOTAL 104 100.0 172 100.0 
Chi-square = 3.70, P=.157 (N.S.) 
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Table 74 
How Would You Rate 
Library Services? by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Excellent 30 29.1 61 34.7 
Good 63 61.2 105 59.7 
Poor 10 9.7 10 5.7 
TOTAL 103 100.0 176 100.0 
Chi-square = 2.10, P=.349 (N.S.) 
Table 75 
Availability of Related Work Experience 
or Internships for Students, by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Excellent 13 12.6 22 14.5 
Good 64 62.1 104 68.4 
Poor 26 25.2 6 17.1 
TOTAL 103 100.0 152 100.0 
Chi-square = 2.52, P=.284 (N.S.) 
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Table 76 
College Coordination and 
Supervision of Work Experience or 
Internships for Students, by Gender 
GENDER 
Male Female 
Response Mo. JPct. No. Pet. 
Excellent 13 12.9 26 17.6 
Good 67 66.3 102 68.9 
Poor 21 20.8 20 13.5 
TOTAL 101 100.0 148 100.0 
Chi-square = 2.84, P=.242 (N.S.) 
Table 77 
College Efforts to Provide Placement 
Assistance for Students, by Gender 
GENDER 
Male Female 
Response No. Pet. No. Pet. 
Excellent 14 14.3 28 18.3 
Good 61 62.2 99 64.7 
Poor 23 23.5 26 17.0 
TOTAL 98 100.0 153 100.0 
Chi-square = 1.92, P=.384 (N.S.) 
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APPENDIX C 
STATISTICALLY SIGNIFICANT AND NONSIGNIFICANT 
CROSS-TABULATION RESPONSES BY ETHNIC GROUP 
TABLES 78-107 
Table 78 
How Important Is Open 
Admissions in Assisting Students in 
Accomplishing Their Goals? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Very Important 215 72.9 60 80.0 
Important 78 26.4 14 18.7 
Not Important 2 
.7 1 1.3 
TOTAL 295 100.0 75 100.0 
Chi-square = 2.18, P=.336 (N.S.) 
Table 79 
How Important Is Open Admissions 
in Providing Students an Opportunity 
to Improve Their Skills? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 222 75.0 60 80.0 
Important 69 23.3 14 18.7 
Not Important £ 1.7 2^3 
TOTAL 296 100.0 75 100.0 
Chi-square = 0.82, P=.664 (N.S.) 
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Table 80 
How Important Is an Open Admissions 
Policy in Encouraging an Ethnically 
Diverse Student Enrollment? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Very Important 187 63.8 49 66.2 
Important 95 32.4 22 29.7 
Not Important 3.8 3 4.1 
TOTAL 293 100.0 74 100.0 
Chi-square = 0.20, P=.904 (N.S.) 
Table 81 
How Important Is a Specific 
Curriculum to Students? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 164 55.8 43 58.9 
Important 118 40.1 28 38.4 
Not Important 4 2 L 2 2,7. 
TOTAL 294 100.0 73 100.0 
Chi-square = 0.42, P=.809 (N.S.) 
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Table 82 
How Important Is Obtaining a College - 
Degree to Your Future Success? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
ResDonse No. Pet. No. Pet. 
Very Important 249 84.4 62 84.9 
Important 39 13.2 8 11.0 
Not Important 7 2.4 3 
. 4.j 
TOTAL 295 100.0 73 100.0 
Chi-square = 0.89, P=.642 (N.S.) 
Table 83 
How Important Is It for the College to 
Aggressively Recruit Students? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 139 46.8 17 23.3 
Important 129 43.4 37 50.7 
Not Important 29 9.8 19 26^0 
TOTAL 297 100.0 73 100.0 
Chi-square = 20.32, P=.0001 
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Table 84 
How Important Is the Academic Reputation 
of the Institution? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. 
37 
Pet. 
Very Important 181 61.8 50.0 
Important 98 33.4 31 41.9 
Not Important 14 4.8 6 8 JL 
TOTAL 293 100.0 74 100.0 
Chi-square = 3.78, P=.151 (N.S.) 
Table 85 
How Important Are Basic 
Skills Courses? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 194 65.8 49 64.5 
Important 97 32.9 26 34.2 
Not Important 
—4 1.4 -J, 1.3 
TOTAL 295 100.0 76 100.0 
Chi-square = 0.05, P=.976 (N.S.) 
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Table 86 
How Important Are Ethnic 
Studies Courses? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. Hsu. -Pet. 
Very Important 173 58.6 27 36.5 
Important 107 36.3 35 47.3 
Not Important 
-15 5±1 12 -16.2 
TOTAL 295 100.0 74 100.0 
Chi-square = 17.25, P=.0002 
Table 87 
How Important Is Financial 
Aid? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 242 81.8 50 66.7 
Important 51 17.2 22 29.3 
Not Important 3 ixil -1 4.0 
TOTAL 296 100.0 75 100.0 
Chi-square = 9.49, P=.009 
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Table 88 
How Important Are Tutorial 
Services? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. 
-Egt. Pet. 
Very Important 219 74.2 40 53.3 
Important 70 23.7 33 44.0 
Not Important 6 2*Q. 2.7 
TOTAL 295 100.0 75 100.0 
Chi-square = 12.67, P=.002 
Table 89 
How Important Are Counseling 
Services? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 212 71.6 43 58.1 
Important 79 26.7 26 35.1 
Not Important 1.7 5 6.8 
TOTAL 296 100.0 74 100.0 
Chi-square = 8.68, P=.013 
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Table 90 
How Important Is Minority Representation 
on the Faculty and Staff? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Very Important 197 66.6 39 54.2 
Important 87 29.4 26 36.1 
Not Important 12 4 iJL 7 9.7 
TOTAL 296 100.0 72 100.0 
Chi-square = 5.85, P=.050 
Table 91 
Open Admissions Policy Will 
Encourage Enrollment in 
Community Colleges, by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Very Important 166 57.0 43 59.7 
Important 115 39.5 27 37.5 
Not Important 10 
_ 
2 2.8 
TOTAL 291 100.0 72 100.0 
Chi-square = 0.21, P=.901 (N.S.) 
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Table 92 
Does the College Provide Personal 
Counseling Services? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Yes 231 82.5 56 87.5 
No 49 17.5 8 12.5 
TOTAL 280 100.0 64 100.0 
Chi-square = 0.62, P=.433 (N.S.) 
Table 93 
Does the College Provide 
Academic Advising? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet, 
Yes 244 87.8 59 86.8 
No 3A XZ.,2 9 13.2 
TOTAL 278 100.0 68 100.0 
Chi-square = 0.00, P=.984 (N.S.) 
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Table 94 
Does the College Provide 
Tutorial Services? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. 
. Pet, No. 
-Pot. 
Yes 267 95.0 65 98.5 
No 14 5.0 1 1.5 
TOTAL 281 100.0 66 100.0 
Chi-square = 0.83, P=.363 (N.S.) 
Table 95 
Does the College Offer Ethnic 
Studies Courses? by Ethnic Group 
ETHN_IC_ 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Yes 273 97.5 66 97.1 
No 7 ZjJi .2^9 
TOTAL 280 100.0 68 100.0 
Chi-square = 0.00, II H*
 
•
 o
 
o
 (N.S.) 
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Table 96 
Are Student Financial Aid 
Programs Available? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. JEst. No. Pet. 
Yes 272 94.8 64 92.8 
No 15 5.2 5 7.2 
TOTAL 287 100.0 69 100.0 
Chi-square = 0.13, P=.717 (N.S.) 
Table 97 
Are You Receiving Any Financial Assistance 
from Your Institution? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Yes 85 29.3 10 13.5 
No 205 70.7 M 86.5 
TOTAL 290 100.0 74 100.0 
Chi-square = 6.83, P=.009 (N.S.) 
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Table 98 
Does the College Employ Ethnically 
Diverse Group Members? by Ethnic Group 
Response 
ethnic, 
Minority 
No. Pet. 
.GROUP 
Caucasian 
No. Pet. 
Yes 226 86.6 68 98.6 
No 35 13.4 1 -l v4 
TOTAL 261 100.0 69 100.0 
Chi-square = 6.85, P=.009 (N .S.) 
Table 99 
How Do You Rate Student 
Enrollment? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No^ Pet. 
Excellent 59 20.6 14 19.7 
Good 216 75.3 53 74.6 
Poor L2 4.2 4 5.6 
TOTAL 287 100.0 71 100.0 
Chi-square = 0.29, P=.865 (N.S.) 
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Table 100 
How Would You Rate the 
Curriculum? by Ethnic Group 
ethnic 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. 
21 
Pet. 
Excellent 68 24.1 28.4 
Good 201 71.3 50 67.6 
Poor 13 4.6 3. 4.1 
TOTAL 282 100.0 74 100.0 
Chi-square = 6.54, P=.038 (N.S.) 
Table 101 
How Would You Rate Basic 
Skills Courses? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No. Pet. No. Pet. 
Excellent 87 31.1 11 18.6 
Good 183 65.4 48 81.4 
Poor 1£ 2«6 o 0.0 
TOTAL 280 100.0 59 100.0 
Chi-square = 6.54, P=.038 (N.S.) 
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Table 102 
How Would You Rate Tutorial 
Services? by Ethnic Group 
ETHNIC 
Minority 
GROUP 
Caucasian 
Response No, Pet. No. 
9 
Pet. 
Excellent 61 23.5 18.8 
Good 174 66.9 33 68.8 
Poor 25 
-2 r 6 6 12.5 
TOTAL 260 100.0 48 100.0 
Chi-square = 0.76, P—.687 (N.S.) 
Table 103 
How Would You Rate Counseling 
Services? by Ethnic Group 
ETHNIC GROUP 
ResDonse 
Minority 
No. Pet. 
Caucasian 
No. Pet. 
Excellent 61 22.1 9 16.7 
Good 161 58.3 30 55.6 
Poor 54 1.9,6 15 27,.g 
TOTAL 276 100.0 54 100.0 
Chi-square = 2.15, P=.342 (N.S.) 
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Table 104 
How Would You Rate Library 
Services? by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response •
 
0
 
sc
 Pet. No. Pet. 
Excellent 91 32.6 18 29.0 
Good 168 60.2 39 62.9 
Poor 20 - ?» 2 5 8.1 
TOTAL 279 100.0 62 100.0 
Chi-square = 0.32, P=.852 (N.S.) 
Table 105 
Availability of Related Work Experience 
or Internships for Students, by Ethnic Group 
ETHNIC 
Minoritv 
GROUP 
Caucasian 
Response No. Pet. NO. Pet. 
Excellent 35 13.7 7 12.7 
Good 168 65.9 30 54.5 
Poor 
-52 2Q.,A 18 32.7 
TOTAL 255 100.0 55 100.0 
Chi-square = 3.99, P=.135 (N.S.) 
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Table 106 
College Coordination and Supervision 
of Work Experience or Internships 
for Students, by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. 
Excellent 39 
Good 169 
Poor 41 
TOTAL 249 
Chi-square = 7.99, P=.018 
Rct- No. Pet. 
15.7 5 9.8 
67.9 29 56.9 
.16,5 12 33.3 
100.0 51 100.0 
Table 107 
College Efforts to Provide Placement 
Assistance for Students, by Ethnic Group 
ETHNIC GROUP 
Minority Caucasian 
Response No. Pet. No. Pet. 
Excellent 42 16.7 4 7.7 
Good 160 63.7 30 57.7 
Poor 49 19.5 18 34-a 6 
TOTAL 251 100.0 52 100.0 
Chi-square = 7.01, P=.030 
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APPENDIX D 
STATISTICALLY SIGNIFICANT AND NONSIGNIFICANT 
CROSS-TABULATION RESPONSES BY NUMBER 
OF SEMESTERS AT SCHOOL 
TABLES 108-137 
Table 108 
How Important Is Open Admissions in 
Assisting Students in Accomplishing Their 
Goals? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Very Important 72 70.6 134 74.9 
Important 30 29.4 43 24.0 
Not Important 0 0.0 2 
—1.1 
TOTAL 102 100.0 179 100.0 
Chi-square = 2. 03, P=.362 (N.S.) 
Table 109 
How Important Is Open Admissions in 
Providing Students an Opportunity to Improve 
Their Skills? by Number of Semesters at School 
Number of Semesters At School 
ResDonse No. 0-1 Pet. No. 2+ Pet. 
Very Important 75 73.5 140 77.8 
Important 26 25.5 36 20.0 
Not Important 
-1 1 2 0 —4 2.2 
TOTAL 102 100.0 180 100.0 
Chi-square = 1. 61, P=.447 (N.S.) 
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Table 110 
How Important Is an Open Admissions Policy 
in Encouraging an Ethnically Diverse Student 
Enrollment? by Number of Semesters at School 
Number of Semesters At School 
Response No* 0-1 Pet. No. 2+ Pet. 
Very Important 61 59.8 119 67.2 
Important 38 37.3 51 28.8 
Not Important 3 2.9 7 
- 4.0 
TOTAL 102 100.0 177 100.0 
Chi-square = 2. 18, P=.330 (N.S.) 
Table 111 
How Important Is a Specific Curriculum 
to Students? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Very Important 54 54.0 103 57.2 
Important 42 42.0 70 38.9 
Not Important 4 4.0 7 3.9 
TOTAL 100 100.0 180 100.0 
Chi-square = 0. 28, P=.871 (N.S.) 
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Table 112 
How Important Is Obtaining a 
College Degree to Your Future 
Success? by Number of Semesters at School 
Number of Semesters At School 
Response Wo. 0-1 Pet. No. 2+ Pet. 
Very Important 86 85.1 154 85.6 
Important 12 11.9 22 12.2 
Not Important 3 3.0 4 2.2 
TOTAL 101 100.0 180 100.0 
Chi-square = 0. 15, P=.927 (N.S.) 
Table 113 
How Important Is It for the College 
to Aggressively Recruit Students? 
by Number of Semesters at School 
Number of Semesters At School 
Response 
H
 
1
 
O
 
•
 
0
 
as
 Pet. No. 2+ Pet. 
Very Important 46 45.1 89 49.2 
Important 45 44.1 75 41.4 
Not Important 11 10.8 12 9.4 
TOTAL 102 100.0 181 100.0 
Chi-square = 0. 47, P=.793 (N.S.) 
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Table 114 
How Important Is the Academic 
Reputation of the Institution? 
by Number of Semesters at School 
Number of ^Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Very Important 58 56.9 119 66.9 
Important 36 35.3 53 29.8 
Not Important 8 7.8 6 
_ 
TOTAL 102 100.0 178 100.0 
Chi-square = 4. 24, P=.121 (N.S.) 
Table 115 
How Important Are Basic Skills 
Courses? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. NO. 2+ Pet. 
Very Important 74 73.3 113 62.8 
Important 27 26.7 63 35.0 
Not Important 0 0.0 4 2.2 
TOTAL 101 100.0 180 100.0 
Chi-square = 4. 69, P=.956 (N.S.) 
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Table 116 
How Important Are Ethnic Studies 
Courses? by Number of Semesters at School 
ResDonse 
Number of Semesters At ; School 
No. 0-1 Pet. No. 2+ Pet. 
Very Important 62 60.8 108 60.3 
Important 35 34.3 62 34.6 
Not Important 5 4.9 9 5.0 
TOTAL 102 100.0 179 100.0 
Chi-square = 0. 00, P=.997 (N.S.) 
Table 117 
How Important Is Financial Aid? 
by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 
Very Important 82 
Important 19 
Not Important 
TOTAL 102 
Chi-square = 0. 48, P=.788 
Pet. NO. 2+ PgJLi. 
80.4 150 83.3 
18.6 29 16.1 
JUQ -Jl 
100.0 180 100.0 
(N.S.) 
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Table 118 
How Important Are Tutorial Services? 
by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Very Important 79 77.5 132 73.7 
Important 23 22.5 42 23.5 
Not Important 0 0 J) 5 2 sJ8 
TOTAL 102 100.0 179 100.0 
Chi-square = 2.99# P=.224 (N.S.) 
Table 119 
How Important Are Counseling Services? 
by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Very Important 79 77.5 124 68.9 
Important 22 21.6 52 28.9 
Not Important 1.0 2^2 
TOTAL 102 100.0 180 100.0 
Chi-square = 2. 56, P=.278 (N.S.) 
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Table 120 
How Important Is Minority 
Representation on the Faculty and 
Staff? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Very Important 70 68.6 121 67.2 
Important 26 25.5 53 29.4 
Not Important 5.9 £ 3.3 
TOTAL 102 100.0 180 100.0 
Chi-square = 1. 38, P=.503 (N.S.) 
Table 121 
Open Admissions Policy Will Encourage 
Enrollment in Community Colleges, 
by Number of Semesters at School 
Number of Semesters At School 
Response 
Very Important 
No. 0-1 Pet. No. 2+ Pet*. 
55 55.6 104 58.4 
Important 37 37.4 71 39.9 
Not Important z 7.1 3 l-7 
TOTAL 99 100.0 178 100.0 
Chi-square = 5. 31, P—.071 (N.S.) 
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Table 122 
Does the College Provide 
Personal Counseling Services? 
by Number of Semesters at School 
Response 
Yes 
No 
TOTAL 
Number of Semesters At School 
NO. 0-1 Pet. No. 2+ Pet. 
80 84.2 140 80.9 
U> 15.8 33 
-19.1 
95 100.0 173 100.0 
Chi-square = 0.26, P=.614 (N.S.) 
Table 123 
Does the College Provide Academic 
Advising? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. NO. 2+ Pet. 
Yes 87 90.6 148 86.0 
No 9 9.4 
—2A .14-8-0 
TOTAL 96 100.0 172 100.0 
Chi-square = 0.81, P=.368 (N.S.) 
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Table 124 
Does the College Provide Tutorial 
Services? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Yes 91 92.9 165 96.5 
No 7 7.1 6 3.5 
TOTAL 98 100.0 171 100.0 
Chi-square = 1.09, P=.298 (N.S.) 
Table 125 
Does the College Offer Ethnic Studies 
Courses? by Number of Semesters at School 
Response No. 0-1 Pet. No. 2+ Pet. 
Yes 95 97.9 167 97.1 
No a 2*1 5 2^9 
TOTAL 97 100.0 172 100.0 
Chi-square = 0.00, P=.985 (N.S.) 
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Table 126 
Are Student Financial Aid Programs 
Available? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Yes 93 94.9 166 94.3 
No 5 5.1 .. -.5.17 
TOTAL 98 100.0 176 100.0 
Chi-square = 0.00, P=.000 (N.S.) 
Table 127 
Are You Receiving Any Financial 
Assistance from Your Institution? 
by Number of Semesters at School 
Number of Semesters At School 
Response 
Yes 
No. 0-1 Pet. No. 2+ Pet. 
33 32.7 49 27.8 
No 68 67.3 121 72.2 
TOTAL 101 100.0 176 100.0 
Chi-square = 0.51, P=.477 (N.S.) 
Table 128 
Does the College Employ 
Ethnically Diverse Group Members? 
by Number of Semesters at School 
Response 
Number of Semesters At School 
No* 0-1 Pet. No. 2+ Pet. 
Yes 74 86.0 144 86.7 
No 12 14.0 
-22 „13.. 3 
TOTAL 86 100.0 166 100.0 
Chi-square = o • o o
 
V
 II 
•
 o
 
o
 (N.S.) 
Table 129 
How Do You Rate Student Enrollment? 
by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Excellent 11 11.2 45 25.6 
Good 81 82.7 125 71.0 
Poor 
-A A2, £ 3.4 
TOTAL 98 100.0 176 100.0 
Chi-square = 8.53, P=.014 
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Table 130 
How Would You Rate the Curriculum? 
by Number of Semesters at School 
Umnber of Semesters At School 
Eegpopse No. 0-1 Pet. No. 2+ Pet. 
Excellent 19 19.8 47 27.3 
Good 72 75.0 118 68.6 
Poor 5 5*2 7 4.1 
TOTAL 96 100.0 172 100.0 
Chi-square = 1.95, P=.377 (N.S.) 
Table 131 
How Would You Rate Basic Skills 
Courses? by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. NO. 2+ Pet. 
Excellent 30 31.9 55 31.6 
Good 61 64.9 112 64.4 
Poor 2 3.2 7 4.0 
TOTAL 94 100.0 174 100.0 
Chi-square = 0.12, P=.943 (N.S.) 
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Table 132 
How Would You Rate Tutorial Services? 
by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Excellent 19 22.1 42 25.6 
Good 54 62.8 111 67.7 
Poor 13 —15.1 u 6.7 
TOTAL 86 100.0 164 100.0 
Chi-square = 4.65, P=.098 (N.S.) 
Table 133 
How Would You Rate Counseling Services? 
by Number of Semesters at School 
Number of Semesters At School 
ResDonse No. 0-1 Pet. NO. 2+ Pet. 
Excellent 17 18.5 41 23.8 
Good 59 64.1 96 55.8 
Poor 16 17.4 -3£ 20.3 
TOTAL 92 100.0 172 100.0 
Chi-square = 1.76, P=.415 (N.S.) 
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Table 134 
How Would You Rate Library Services? 
by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. 0 • to
 
+
 Pet. 
Excellent 32 33.0 56 32.9 
Good 59 60.8 101 59.4 
Poor 6 6.2 13 7.6 
TOTAL 97 100.0 170 100.0 
Chi-square = 0.21, P=.902 (N.S.) 
Table 135 
Availability of Related Work 
Experience or Internships for 
Students, by Number of Semesters at School 
Number of Semesters At School 
Response 
Excellent 
No. 0-1 Pet. NO. 2+ PQt-g. 
11 12.4 23 14.9 
Good 63 70.8 97 63.0 
Poor 15 16.9 M 22.1 
TOTAL 89 100.0 154 100.0 
Chi-square = 1.55, P=.460 (N.S.) 
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Table 136 
College Coordination and Supervision 
of Work Experience or Internships for 
Students. by Number of Semesters at School 
Number of Semesters At School 
Response No. 0-1 Pet. No. 2+ Pet. 
Excellent 12 14.0 24 15.8 
Good 58 67.4 103 67.8 
Poor 16 18.6 16.4 
TOTAL 86 100.0 152 100.0 
Chi-square = 0.27, P=.873 (N.S.) 
Table 137 
College Efforts to Provide 
Placement Assistance for Students, 
by Number of Semesters at School 
Number of Semesters At School 
ResDonse No. 0-1 Pet. NO. 2+ Pet. 
Excellent 15 17.4 26 16.9 
Good 57 66.3 95 61.7 
Poor 14 16.3 33 22,A 
TOTAL 86 100.0 154 100.0 
Chi-square = 0.94, P=.625 (N.S.) 
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APPENDIX E 
STATISTICALLY SIGNIFICANT CROSS-TABULATION DATA 
TABLE 138 
Table 138 
Statistically Significant Crosstabs Data 
Question/ 
Statement 
Question 1 
(Gender) 
Chi-Square 
Question 4 
(Ethnic Group) 
Chi Square 
Question 5 
(No Semesters 
at School) 
Chi-Square 
6 
7 
8 
9 
10 ———— 
11 — 
12 .038 
13 —- 
14 — 
15 .015 
16 —— 
17 — 
18 — 
19 — 
20 — 
21 . 037 
22 —— 
23 — 
24 —- 
25 -— 
26 — 
27 — 
28 ———— 
29 — 
30 — 
31 — 
32 — 
33 — 
34 — 
35 — 
.0001 
.0002 
.009 
.002 
.013 
.050 
.014 
.018 
.030 
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